




As part of Wake Forest University’s reaffirmation of accreditation, I am pleased to  
submit our Quality Enhancement Plan, Transcending Boundaries: Building a Global 
Campus Community. This plan stems from the collective input of our faculty, students, 
staff, and administration over the past few years and represents the aspirations and values 
of our university. We are ready and eager to transcend the traditional demarcations of 
student groups and campus units by building a dynamic, integrated, and diverse global 
campus community reflective of and responsive to the world around us.

Central to our mission, Wake Forest University believes in the development of the whole 
person– intellectual, moral, spiritual and physical– and has correspondingly made  
international study and international understanding a priority in its strategic planning. We 
have a rich heritage of global studies, with an emphasis on education abroad. Currently, 
more than 60 percent of our students study abroad, choosing from a menu of over 400 
programs in more than 200 cities and 70 countries worldwide. Furthermore, the number 
of students from outside the U.S. has tripled over the past five years with 55 countries 
now represented by these students. With this Quality Enhancement Plan, we recognize a 
timely opportunity to enhance our strong foundation by building a global community, 
whether students are studying abroad, coming from abroad, or between/without abroad 
experiences and whether faculty and staff have international interests, experiences, or 
homelands.

The Office of the President and senior leadership endorse this Quality Enhancement Plan 
and commit the necessary resources to ensure the success of Building a Global Campus  
Community. We look forward to your visit in March and to the beneficial discussions that  
will ensue.

Sincerely,

Nathan O. Hatch

Dr. Cheryl Cardell
Commission on Colleges
Southern Association of Colleges and Schools
1866 Southern Lane
Decatur, GA 30033

Dear Dr. Cardell and Members of the On-Site Reaffirmation Committee:

January 20, 2016

P.O. Box 7226 | Winston-Salem, NC 27109 | p 336.758.5213 | f 336.758.5669 | hatch@wfu.edu

Nathan O. Hatch
President

Office of the President
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EXECUTIVE SUMMARY
The Quality Enhancement Plan (QEP) for Wake Forest University will focus on Transcending 
Boundaries: Building a Global Campus Community. Stemming from our tradition of liberal 
arts education, our mission to be a vibrant and diverse learning community, and our history of 
global programs and studies, we seek to surpass our previous successes in education abroad. 
Through this QEP, we will create a global campus community that is defined, not by place or 
cohort, but by a shared set of norms and values, and characterized by global mindsets.  
This community will be catalyzed by liberal arts education emphasizing intercultural inquiry,  
self-awareness, community interaction, intercultural communication and global responsibility.  
As a result of collaboratively identified student learning outcomes, Wake Forest will launch 
four initiatives, each encompassing dimensions of liberal learning: Arrive@Wake to facilitate 
the ease and success of transition across cultures; Global AWAKEnings to develop global 
mindsets through a first-year abroad program; Global Villages to create living and learning 
communities focused on global mindedness; and the Global Laureates Academy to provide 
opportunities for enhancing global mindsets through curricular and co-curricular programs. 
Complementing these initiatives will be a version of the Global Laureates Academy for faculty 
and staff that promotes the development and enhancement of their global mindsets. Concerted  
execution and assessment of these initiatives will allow us to more accurately and precisely 
measure their impact, and then make any necessary modifications or adjustments towards  
the collective vision of a Global Wake Forest. 

INTRODUCTION
Wake Forest University presents its Quality Enhancement Plan (QEP) titled Transcending 
Boundaries: Building a Global Campus Community. We aim to expand our global learning  
efforts to better prepare students to be responsible and compassionate leaders in an increasingly  
complex and integrated global society across the bounds of our premier collegiate university 
(WFU, 2009) and centered on our principles of liberal arts education, community spirit, global 
understanding and Pro Humanitate (“For Humanity”) (WFU, 2008b). 

Consistently ranked among the top universities in the nation, Wake Forest is located on more 
than 340 wooded acres in Winston-Salem, North Carolina. The University offers the Bachelor of 
Arts and Bachelor of Science degrees in a wide range of disciplines through the Undergraduate  
College, while also drawing scholars from around the world to its Graduate School of Arts and 
Sciences and the professional schools of Divinity, Law, Business and Medicine.

Wake Forest is a place where exceptional teaching, fundamental research and discovery, and 
the engagement of faculty and students in the classroom and in the laboratory are paramount. 

Wake Forest University  |  EXECUTIVE SUMMARY  |  INTRODUCTION
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Central to its mission, the University believes in the development of the whole person –  
intellectual, moral, spiritual and physical – and has correspondingly made international study 
and international understanding a priority in its strategic planning. To advance our global efforts, 
we have developed a QEP focused on building a global campus community that will educate, 
enlighten and embolden students who seek purpose-filled lives on the world stage, in the spirit 
of our motto, Pro Humanitate.

The University has a rich heritage of global studies, with an emphasis on education abroad.  
Our previous QEP in 2006 primarily focused on strengthening study abroad programs by  
increasing access to and participation in both Wake Forest-directed and affiliate-sponsored  
programs (WFU, 2006a). Currently, more than 60 percent of our students study abroad,  
choosing from a menu of over 400 programs in more than 200 cities and 70 countries worldwide 
(WFU, 2015e). While these previous efforts at internationalization (focused on immersion within 
individual countries) have enhanced the quality and breadth of study abroad opportunities 
at Wake Forest, they have not maximized the potential for a campus community that is truly 
global (focused on a comprehensive, unbounded worldview).

With this QEP, we recognize a timely opportunity to enhance our strong foundation by expanding 
global opportunities for all students, whether they are studying abroad (Outbound), coming from 
abroad (Inbound) or between/without abroad experiences (Within Bounds). We have resolved 
to transcend traditional demarcations of student groups and campus units, to build a dynamic, 
integrated and diverse global campus community reflective of the world around us.  

To knit this global campus community together, the University has adopted a set of five student 
learning outcomes, which will be achieved through our core philosophy of liberal education. 
While reflecting a global mindset, this ensemble of learning outcomes includes the threads  
of: intellectual inquiry, self-awareness, community interaction, intercultural communication  
and global responsibility.

Consistent with the scholastic pursuit of these learning outcomes are robust programs and  
initiatives of global content that address the thorough preparation, timely immersion and  
experiential development of our students (WFU, 2012). The University will launch four primary 
initiatives, each designed to include curricular, co-curricular and extracurricular components for 
a comprehensive approach to the global enhancement of our student body and campus  
community. These initiatives include: 

• Arrive@Wake – This initiative will ease the transition across cultures. 
• Global AWAKEnings – This initiative will develop global mindsets through 
   a first-year study abroad program. 
• Global Villages – This initiative will create living and learning communities  
   focused on global mindedness. 
• Global Laureates Academy – This initiative will provide opportunities for  
   enhancing global mindsets.
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Each of these initiatives will have a primary target student group (i.e., Inbound, Outbound or 
Within Bounds), with implications for the other two groups. However, the long-term impact will 
be felt across groups and campus as these programs are implemented and participants begin  
to apply their global mindsets to everyday student life. We can, and will, transcend current 
boundaries to build a global campus community that is capable of cultivating effective leaders 
for the 21st-century global landscape.    

Wake Forest University  |  INTRODUCTION
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UNIVERSITY MISSION & STRATEGIC PLAN
Wake Forest is a university dedicated to the pursuit of excellence in the liberal arts and in  
graduate and professional education. At the core of our mission (see Appendix A), we seek to 
honor the ideals of liberal learning, which entail:

• A commitment to the transmission of cultural heritages; 
• Teaching the modes of learning in the basic disciplines of human knowledge; 
• Developing critical appreciation of moral, aesthetic and religious values; 
• Advancing the frontiers of knowledge through in-depth study and research; and  
• Applying and using knowledge in the service of humanity.  

The University recognizes the need to “educate together” with people from a wide range of  
cultural heritages reflective of ethnic, religious, socioeconomic and geographic diversity.  
Therefore, we challenge students to draw from other cultures and perspectives as we teach them 
to think critically and to be leaders (Hatch, 2012). Going forward, we must fully leverage diversity 
across campus in order to enrich our community and the broader world. 

As a liberal arts institution, we educate students in the  
basic disciplines of human knowledge and achievement 
as distinguished from education that is technical or  
narrowly vocational. Given the vastness and challenges of 
today’s world, we must empower students through these  
basic disciplines to deal with complexity, diversity, and 
change by providing them with broad knowledge and  
transferable skills for the global world in which they will  
become more fully engaged.

Wake Forest seeks to develop an appreciation of diverse 
values within students by encouraging habits of mind that 
are open to new ideas, that attempt to understand the  
perspectives of others, that admit error and that pursue truth 
(WFU, 2014-2015). As our campus, along with the local 
community and national landscape becomes more diverse, 
the University must continue to ensure that its students gain 
exposure to and appreciation of the varying perspectives 
and values reflective of our global society. 

Wake Forest strives to offer a richer, more in-depth academic experience than many of the  
institutions with which it competes for students. When students collaborate with faculty on  
projects outside the classroom or in the local community and across the globe, they develop an 

Given the vastness and  
challenges of today’s 
world, we must empower 
students through these 
basic disciplines to deal 
with complexity,  
diversity, and change 
by providing them with 
broad knowledge and 
transferable skills for the 
global world in which 
they will become  
more fully engaged.

Wake Forest University  |  UNIVERSITY MISSION & STRATEGIC PLAN
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appreciation for and understanding of the world beyond themselves. The University must  
continue to provide opportunities for in-depth study, research and understanding that will  
enable its students to achieve deeper insights into the vast array of issues in today’s world  
(WFU, 2008a). 

Wake Foresters continually seek to live out the University’s motto of Pro Humanitate as  
community members translate a passion for knowledge into compassionate service. This can 
mean donating time and resources to our local and global communities or simply a lifelong  
commitment to pursuing our best self. To reach the full potential of this credo, the University  
must continually advance community engagement and global responsibility at the individual  
and campus-wide levels. 

University Strategic Plan
Consistent with these tenets of the mission statement, the University’s strategic plan states  
that Wake Forest seeks the distinction of being the nation’s premier collegiate university. The 
University offers the personal attention of a small liberal arts college coupled with the breadth  
and global relevance of an international research institution, leading to its consistent ranking 
among the top U.S. universities. Based on the Wake Forest’s unique heritage, strong identity  
and responsiveness to the changing world, the University must incorporate the key aspects of  
the strategic plan into its QEP: 

“Attract a diverse community of the brightest educators and students from throughout  
the country and the world.” Today, Wake Forest has a more diverse student body than ever. 
The campus community is engaging in conversations and taking action to ensure everyone at the 
University feels valued (WFU, 2014b) by maintaining an atmosphere in which mutual respect and 
intellectual pluralism flourish (WFU, 2015c). Current efforts build on decades of work by students, 
faculty and administrators to continually “foster dialogue, build cultural competence, enhance the 
curriculum, offer inclusive social programming and recruit a community reflective of our global 
society” (WFU, 2014b).

To support this strategic goal, the University asked: How can we strengthen and unify our  
community of globally diverse educators and students? 

“Emphasize exceptional teaching, discovery, and student engagement within a dynamic 
academic community.” Wake Forest educates the whole person – mind, body and spirit – and 
thus, helps students find their place in the world” (WFU, 2008b). Educating the “whole person” 
means a commitment to more than job preparation or help in the career search. It means that 
while they are at Wake Forest, students should discover where their gifts and talents lie, what 
fuels their passion and how they can contribute to society at every level, locally to globally  
(WFU, 2008c).  
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This strategic goal led the University to ask: How can we further strengthen our campus  
community by fostering students’ development, discovery, education and engagement as  
they find their place in the world? 

“Link intellectual curiosity, moral reflection and a commitment to service, shaping  
ethically informed leaders to serve humanity.” The motto Pro Humanitate guides the  
University’s intellectual and co-curricular pursuits. This call, “For Humanity,” inspires Wake  
Foresters to seek ways to use their knowledge and skills to invest in each other, their lives on 
campus and in the lives of others in local, regional and global communities (WFU, 2015d). 

Based on this strategic goal, the University asked: How can we shape and support  
compassionate leaders who value and demonstrate service to humanity throughout our  
local community and the world? 

“Become a crossroads of discussion on the important national and international  
issues of our time.” Wake Forest challenges its students to explore questions deeply and to 
think about their own responsibility for making the world better. If students are to contribute, then 
they must understand the histories, cultures, politics, economies, and languages of the countries 
in which they serve. It will be the people who understand the intricacies and complexities “of more 
than one discipline who will be called upon to address the global problems of today and tomorrow 
– energy, the environment, healthcare, education, global relations, monetary stability and  
economic growth” (WFU, 2012). 

In pursuit of this strategic goal, the University asked: How can we create and advance  
crossroads for discussions on, analyses of, and responses to global issues? 

“Integrate the intimacy of an undergraduate liberal arts college with the academic  
vitality of a research university.” Wake Forest is a place where exceptional teaching, funda-
mental research and discovery, and the engagement of faculty and students in the classroom, 
the laboratory and the world are paramount. The University’s size gives the ability to produce 
great educational outcomes because it is small enough to know one another and to forge strong 
links among our schools, departments and abroad locations creating academic benefits for  
students and faculty that are comparable to, but more challenging for, larger research universities 
(WFU, 2008c).

To advance this strategic goal, the University asked: How can the intimacy and vitality of  
our University better prepare students for meaningful and productive lives in today’s  
global environment?

Wake Forest University  |  UNIVERSITY MISSION & STRATEGIC PLAN
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COLLEGE CORE EDUCATIONAL COMPETENCIES
Complementing the global elements of the University’s mission statement and strategic plan 
are the Core Educational Competencies (CECs) developed by Wake Forest College, our liberal 
arts undergraduate school. Among its aspirational goals, the College seeks to be a vital and 
engaging community of learners that not only attracts the brightest scholars and students from 
throughout the country and the world, but also encourages international education and  
experiences for its students and faculty. Furthermore, the College embraces the challenges of 
cultural diversity and pluralism in all forms and is committed to addressing these challenges 
through the cultivation of diverse learning communities that reflect the world in which students 
and faculty live (WFU, 2015f). 

To achieve these goals and address these challenges, the College has developed a set of  
eight CECs, which underpin the undergraduate programs of study at Wake Forest. These CECs 
are organized as: Fundamental Competencies of critical reading, quantitative literacy and  
communication; Higher-Order Competencies of inquiry and analysis, critical thinking and  
creative thinking; and Global Engagement Competencies of intercultural learning and social 
relevance (see Appendix B).

The University’s QEP should augment the College’s efforts to foster CECs, while fulfilling the 
University’s mission of liberal learning and its strategic goals of diversity, community, service, 
dialogue and engagement. Through curricular and co-curricular initiatives, the University’s QEP 
should prepare “students to be active and informed members of the world in which they live” 
(WFU, 2015f) and thereby affirm that “the University has made a priority of international study 
and international understanding” (WFU, 2008b). 

TOPIC SELECTION
Wake Forest’s path to developing this QEP began in 2012-13 by reviewing and then generating 
themes around the University’s mission statement and strategic plan that were considered 
worthy of sustained attention. Efforts involved nearly two dozen on-campus groups in 2013 and 
early 2014. The first effort was a series of World Cafés – a creative process for facilitating  
collaborative dialogue and the sharing of knowledge and ideas to create a living network of  
conversation and action (Brown & Isaacs, 2005). The second effort was History of the Future 
exercises – a process in which participants are encouraged to imagine themselves in great  
detail at a future time and then look backwards in time and describe the changes that have  
occurred which led to their ‘current’ [hence, future] situation (CFAR, 1998). These two efforts 
were designed to surface a set of university-wide opportunities and challenges, and thus  
priorities. Participating groups included faculty across academic units, administrative and  
executive staff, representative subgroups of students and a cross-section of alumni.   
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Several priorities were identified across these many months of activity, and three viable and 
recurrent themes emerged as possibilities: designing curricula and programs for the “millennial” 
generation of students; building a more global Wake Forest; and enhancing wellbeing across 
campus, for students, faculty and staff alike. These three themes were reviewed by the President’s 
cabinet and the Provost’s AP/VP team (associate provosts/vice presidents) and subsequently 
presented at Board of Trustees meetings during 2013 to informally gauge Trustees’ interest. All 
three themes were then considered by Wake Forest’s internal SACSCOC leadership team as  
it was assembled.  

From this extensive idea generation and review process, “Global Wake Forest” was affirmed as 
the leading choice because it not only fulfilled the University’s mission and goals, but also built 
upon existing global efforts on campus and incorporated aspects of the other proposed themes. 
This process of idea generation beginning with faculty, staff and students and continuing with  
affirmation by administration, demonstrates the University’s commitment to broad-based  
involvement for successful implementation of this 2016 QEP.    
 
Additional steps were taken to explore a global theme in more detail. During the described  
winnowing period, the Provost consulted with the Associate Provost for Global Affairs and  
members of his team in the Center for Global Programs and Studies (GPS) to determine  
their appetite for organizing and managing a new QEP with a global focus. Their enthusiasm 
was considerable.   
 
Concurrent with these GPS team conversations, a group of 20 faculty and staff selected for 
Wake Forest’s biennial Leadership Development Program (LDP) in 2013-14 were charged with 
exploring and evaluating “Global Wake Forest” ideas that could inform a possible QEP effort. 
Among senior university leaders meeting frequently with the LDP faculty/staff group was the  
Associate Provost for Global Affairs, who with members of the GPS team, provided regular  
briefing and listening sessions. 
 
The Associate Provost for Global Affairs then created a small,  
cross-university group to prepare a prospectus for the QEP direction. 
This prospectus was well-received by the Provost and SACSCOC  
leadership team, and was subsequently approved by Wake Forest 
President Nathan Hatch after discussion with his cabinet. In spring 
2014, Kline Harrison, Associate Provost for Global Affairs, was  
officially named the QEP administrator, and he began to assemble  
a substantial advisory/working group.
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BUILDING ON THE PRIOR QEP 
Wake Forest University’s previous 2006 QEP focused on preparing students to become effective 
global citizens by increasing their international understanding and intercultural competence 
(WFU, 2006a). As such, the University’s goals have been to offer every undergraduate the  
opportunity to have a meaningful international experience. With more than 60 percent of our  
students pursuing academic credit abroad, we have consistently ranked in the top ten among 
the top 40 doctorate institutions in terms of undergraduate participation in study abroad (IIE, 
2015). Nevertheless, we have remained committed to increasing this percentage, while also 
expanding and enhancing global experiences for all our students. To that end, the previous QEP 
was divided into two major, interrelated initiatives.

The 2006 QEP’s first initiative heavily focused on developing and strengthening programs and 
processes that provide students with a broader, more informed international perspective. The 
major goal of this initiative was to introduce the (now established) Cross-Cultural Engagement 
Program. This three-stage sequence of courses focuses on pre-departure, immersion and  
reentry for study abroad students. Assessment results have shown that students participating 
in these courses demonstrate significantly greater gains in cultural intelligence (CQ) and better 
adjustment to the general environment of their host culture than students who do not participate 
(WFU, 2006b). 

The 2006 QEP’s second initiative addressed opportunities for international experiences. Goals 
were established to expand the number and type of programs and support available to students. 
Outcomes from these efforts indicated study abroad increases in participation, program offerings 
and scholarships. In addition, increases were seen in international opportunities for internships, 
undergraduate research, service and service-learning.

Alongside these successes, the University realized the need to go beyond preparing students 
for global citizenry to building a global campus community across its constituencies. Wake  
Forest must enable students to more fully and effectively experience the world beyond its  
campus, and motivate and support their engagement in and strengthening of a global  
campus community.  

Although a Global Advisory Council was formed in 2007 with representation across academic 
and administrative units, an overarching goal has yet to be established that these campus units 
can pursue as a community of undergraduate/graduate programs and services.  

Significant changes and developments have also occurred since the last QEP, which have  
influenced the University’s focus and efforts in the area of global affairs. Having originally 
planned for a slight increase in international students via exchange partnerships, the University 
experienced a quintuple increase in the number of matriculating students from outside the U.S. 
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(from 2007 to 2015), which impacted the allocation of resources and services in unexpected 
ways. Therefore, Wake Forest enriched and expanded the orientation program for these  
students and began offering the course Introduction to U.S. and University Culture in 2011.  
The University also created the LIAISE (Linked Integrative Attention to International Student  
Experiences) Team, which proactively ensures a comprehensive approach across academic 
and administrative units in facilitating the acculturation, success and satisfaction of our  
international students.

Recent endeavors with a global emphasis have included: 

• The Center for International Studies has been redesignated the Center for Global  
   Programs and Studies (GPS) to be more reflective of the scope and content of its  
   services. GPS offers study abroad opportunities, international student and scholar  
   services, global campus programs, and global outreach for pre-college and  
   professional development. 
• The Leadership Laureates Program was launched in an effort to encourage students  
   to explore global service, diverse cultures and pressing international issues. 
• A pre-matriculation summer study abroad course in Vienna, Austria, was created to  
   generate interest in the German language and study abroad. 
• The prototype of a living and learning community comprised of students from around  
   the world, with a focus on global issues, was initiated in the residence halls.

More recently, Wake Forest College developed the aforementioned set of Core Education 
Competencies (CECs) which form the foundation of the general education requirements for all 
undergraduate students. Within this set of CECs, the Global Engagement Competencies assert 
that “graduates of Wake Forest College will develop self-awareness, an appreciation for diverse 
views, and both a scholarly and applied understanding of cultural differences that affect social, 

economic and political life so that they might  
engage in the world in thoughtful and ethical 
ways” (see Appendix B). Specifically, the two 
CECs associated with global engagement are: 
Intercultural Learning – a set of cognitive,  
affective, and behavioral skills and characteristics 
that support a student’s understanding of people, 
events, and processes from other cultures; and 
Social Relevance – the ability to apply or translate 
discipline-specific knowledge and education in 
the liberal arts to social, economic and political 
issues for the betterment of our world.

How do we take a diverse set 
of learners and mold them into 
a community that, for all its  
disagreements, appreciates 
those differences, engages 
each other with respect and 
civility, and together makes 
something greater out of the 
sum of the parts?”
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Complementing these changes and developments since our last QEP has been President  
Nathan Hatch’s call during his State of the University Address in 2014 for an emphasis on  
building a more inclusive community. He posed the question:

How do we take a diverse set of learners and mold them into a community that, for all its  
disagreements, appreciates those differences, engages each other with respect and civility, 
and together makes something greater out of the sum of the parts?

To consider this charge, we must first shift away from a siloed approach that has  
characterized our focus and vernacular on inbound (coming from abroad), outbound  
(studying abroad), and within bounds (between/without abroad experiences). Instead, we need 
to transcend this traditional segmentation and focus on our global campus community as a 
whole. This includes asking and addressing such questions as:

• How do we augment the efforts of the College to foster global engagement CECs  
   across campus? 
• How do we expand our study abroad and orientation programs in ways that will serve 
   as preparation for building a global community on campus? 
• How do we help students better apply their learning and experiences from study  
   abroad towards the development of a global campus community? 
• How do we more effectively integrate international students into the campus community? 
• How do we motivate domestic students to seek and value international students’  
   perspectives? 
• How do we encourage all students to participate in and contribute to programs and  
   opportunities that can enrich their development as global citizens? 
• How do we extend our global efforts beyond students to our faculty and staff in order  
       to encompass the full campus community rather than focus solely on 

the student community?

The University is now poised to heed President Hatch’s 
call for community building and to go beyond preparing 

students for global citizenry towards building a global 
campus community across its constituencies.
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TRANSCENDING BOUNDARIES: BUILDING A GLOBAL 
CAMPUS COMMUNITY
Wake Forest has identified the need for expanding global perspectives in its Mission Statement, 
Strategic Plan, and CECs, and is well-prepared to further enhance this campus-wide, integrated 
effort. The University is forward-thinking, nimble, and intimate enough to transform itself into a 
powerful global campus community of diverse members with global mindsets. We will augment 
the efforts of the College to foster Global Engagement Competencies, while leveraging the 
global landscape of today to provide opportunities for our students, along with our faculty and 
staff, to stretch their minds, expand their perspectives and extend their community. The University 
must be deliberate in cultivating stronger relationships on campus, as well as locally and globally, 
and in offering students new and more purposeful ways to apply their knowledge and uphold our 
motto, Pro Humanitate (WFU, 2008a).  

The energy and enthusiasm toward transcending the traditional boundaries on campus to build 
a global community is robust. With a focus on five student learning outcomes (consistent with 
the global CECs of the College) to expand and enhance global perspectives across campus, the 
University will remain true to our liberal arts education philosophy by encouraging faculty and 
students to bring their diverse sets of knowledge, skills and global experiences to bear on  
pressing contemporary problems.  

Weaving a thoughtful, complex and colorful tapestry that will depict the global transformation 
and outcome that is about to take place at Wake Forest will take time and energy – by all  
students, faculty, staff, administration, departments and academic units. We must transcend 
such traditional boundaries to knit ourselves together into a modern, global campus community 
– not defined by space or time, but by norms and values– so that the University and its wide/spread 
constituency can be an effective change agent in the modern world.

Wake Forest University  |  BUILDING ON THE PRIOR QEP  |  TRANSCENDING BOUNDARIES: 
BUILDING A GLOBAL CAMPUS COMMUNITY
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PROBLEM STATEMENT 
“How do we take a diverse set of learners and mold them into a (global campus) community that, for all its  
disagreements, appreciates those differences, engages each other with respect and civility, and together makes 
something greater out of the sum of the parts?”– President Nathan O. Hatch, 2014

OUTCOMES 
SLO 1. Interpret global events, values, and practices from multiple cultural perspectives. 
Global AWAKEnings  |  Global Villages  |  Global Laureates Academy 

SLO 2. Explain how one’s own perspectives and experiences influence understanding of other cultures. 
Arrive@Wake  |  Global AWAKEnings  |  Global Laureates Academy 

SLO 3. Collaborate across diverse cultures and settings to address complex global challenges. 
Global Villages  |  Global Laureates Academy 

SLO 4. Negotiate intercultural interactions using appropriate verbal and nonverbal communication skills. 
Arrive@Wake  |  Global Laureates Academy 

SLO 5. Formulate solutions to global challenges through informed decision-making and reflection. 
Global Villages  |  Global Laureates Academy

GOAL 
To develop a global campus community that is a dynamic network of diverse and engaged members, not defined by 
time or location, but by shared norms and values which contribute to evolving global mindsets.

Building a global campus community will result in an institution that attracts students and scholars from around the 
world, expands its global brand and impact, and inspires global innovation.

RESOURCES 
 
• QEP Administrator

• QEP Steering Committee

• Program Coordinators

• Advisory Boards

• Students, Faculty  
   and Staff

• Graduate and  
   Professional Schools

• Communications &  
   External Relations

• 5-yr projected Global Affairs  
   allocation of $1,531,000

ACTION PLAN 
 
• Arrive@Wake

• Global AWAKEnings

• Global Villages

• Global Laureates 
   Academy (Students)

• Global Laureates 
   Academy (Faculty 
   & Staff)

OUTPUTS 
 
• # of program applicants to  
   each initiative

• # of participants enrolled in  
   each initiative (faculty, staff  
   and student)

• # of participants who  
   complete initiative 
   requirements

• # of new workshops offered

• Satisfaction of participants  
   in each initiative

RATIONALE 
Students must be prepared to engage in increasingly diverse communities; students must be qualified to compete  
for jobs in a global market; students must be equipped to apply their knowledge to the service of humanity around  
the world in the spirit of our motto, Pro Humanitate.

Figure 1. QEP Logic Model
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Background: Global Learning

Global learning is widely recognized by scholars, institutions of higher education, students, and 
parents, as being an essential goal for college students in the 21st century (ACE, 2011). While 
several definitions of global learning exist, most can agree that “there is an urgent need to 
prepare young people to negotiate such complexity, and to enter into thoughtful stewardship of 
initiatives, resources, languages and cultures.” According to Bennett et al. (2014), we will need 
to move toward interdisciplinary and collaborative educational systems, focused on action and 
seeking a more in-depth understanding of others.

Without a focused effort to include global learning activities, institutions will tend to give less 
attention to the interpersonal, intrapersonal and naturalistic intelligences that are important for 
world citizenship (Gibson, Rimmington, & Landwehr-Brown, 2008). However, according  
to Hunter (2006), students studying inside a global framework will move in the direction of  
responsible world citizenship and collaborative decision making. Because global learning  
encourages students to “have an open mind while actively seeking to understand cultural  
norms and expectations of others, they can then leverage this gained knowledge to interact,  
communicate and work effectively outside of their own environment” (Hunter, 2006, p.277). 

While global learning is a significant opportunity for colleges and universities, it presents very 
practical challenges as well. According to the American Council on Education (ACE), globally 
competent students are desirable because they are “capable of communication across  
borders” and are ”citizens who are invested with the capacity to navigate a transparent,  
permeable world” (ACE, 2011, p.6). As recently as 2007, an Association of American Colleges  
& Universities (AAC&U) survey observes that only 18 percent of employers rated graduates  
as very well prepared in global knowledge (AAC&U, 2007). 

Anderberg, Nordén, and Hansson (2009, p.370) explain 
the “brass tacks” of this new global learning environment 
where open-mindedness and effective communication  
result. As we prepare our students to become global  
citizens, we are required to “[give] up on the aim of reaching  
‘right’ or the ‘most appropriate’ answer” as learning is 
unbalanced, and knowledge is not always additive (p.370). 
Instead, the learning process must center on “developing 
learning on the uncertainty of knowledge, in the process 
of establishing links between everyday problems, global 
processes and lines of conflict.”

Hovland (2009, p.4) warns that “global learning is not  
a task to be assigned to an individual, an office, or a  
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Global learning is not  
a task to be assigned to 
an individual, an office,  
or a department; it is a 
complex set of goals  
and outcomes to be  
coordinated across and 
throughout the institution” 
(Hovland, 2009, p.4).
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department; it is a complex set of goals and  
outcomes to be coordinated across and throughout  
the institution.” In order for Wake Forest to manage a 
shift into this fluid style of learning, we will emphasize 
campus-wide engagement in global learning. The QEP 
will ensure priority is given to this redefined style of 
learning at a campus-wide and cross-departmental 
level. Only then can we establish an environment that 
fosters the very learning process that Perry (2011, 
p.469) feels is key to the development of one’s ability to 
“effectively and appropriately interact in an intercultural 
situation or context.”

At Wake Forest, we feel that the key component to ensuring a more comprehensive and fluid 
approach to global learning is by redefining the scope of our effort. In our 2006 QEP, we used 
the term internationalization, which meant development of students’ knowledge, skills, attitudes 
and behaviors as they experience one or two other countries or cultures. With this QEP, we will 
shift our focus to global, which is a more inclusive term and concept than international. Whereas 
international often refers to engaging with a few different areas of the world but not worldwide, 
global describes a more holistic or “boundary-less” worldview, and involves operating in many 
different regions (Koenig, 2011). In global learning, the focus is on the complexities that result 
from multiple intertwined countries or cultures simultaneously. For example, in a global  
economy, one country’s economy is affected by and affects multiple other economies (Gibson, 
Rimmington, & Landwehr-Brown, 2008). This shift represents a move to a more complex and 
comprehensive approach for our program, with learning strategies that should increase  
interdependence, interconnectedness, and cultural diversity. 

 
Focus: A Global Campus Community

Hovland (2009, p.6) notes that “Global learning… requires multiple experiential opportunities  
for students to practice in the real world what they are learning in the classroom,” as we must 
not only model this behavior, but also practice it regularly. At Wake Forest, interdependence, 
interconnectedness and cultural diversity are fostered inside the framework of our community. 
In Merriam-Webster’s dictionary, “community” is defined as “the people living in a certain place”  
or “a group of people with common interests” or “common ownership and participation”  
(Merriam-Webster, 2015). While it is true that students, faculty and staff typically work and  
learn in a certain place, they do not necessarily live together on a college campus. Furthermore, 
a community identity can extend beyond a specific campus.

Whereas international often 
refers to engaging with a few 
different areas of the world 
but not worldwide, global 
describes a more holistic or 
“boundary-less” worldview, 
and involves operating in 
many different regions  
(Koenig, 2011). 
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According to Bradshaw (2008, p.5), “places are not necessarily communities.” Community  
Interaction Field Theory suggests that community “implies broad local involvement, broad  
distribution of benefits, and improvement of the community’s problem solving capacity”  
(Korsching, 2004, p.28). This expanded list of community characteristics more precisely  
captures the essence of community on a college campus that is not bound by time or  

geographic space. Community is, therefore, not about 
where one lives (although shared locality is admittedly a 
contributing factor to developing a sense of community), 
but is about “where one finds meaningful community  
interactions and social relations” (Bradshaw, 2008, p.5).  
In other words, the shared interests of the community 
result in the “development of the community rather than 
development in the community” (Korsching, 2004, p.29).  

To foster a common identity and set of shared norms and 
values from a global perspective, community members 
need to develop global mindsets. A global mindset  
“combines an openness to and awareness of diversity 
across cultures with a propensity and ability to  
synthesize across this diversity” (Gupta & Govendarajan, 
2002). According to Javidan, Teagarden, and Bowen 

(2010), a global mindset profile comprises three capitals: Intellectual Capital, which refers to 
one’s general knowledge and capacity to learn as evidenced by such attributes as an ability to 
interpret global events, values and practices and to formulate solutions to global challenges; 
Social Capital, which refers to an ability to build trusting relationships with and among people 
who are different from oneself as demonstrated by collaborating across diverse cultures and 
settings and negotiating intercultural interactions; and Psychological Capital, which refers to an 
openness to difference and capacity for change as reflected in such attributes as the ability to 
process how one’s own perspective and experience influence intercultural understanding.

In order to develop productive global citizens at a university, students, faculty and staff must all 
come together around a shared principle in a campus community model. Further, this requires 
embracing a shared set of norms and values that foster global mindsets. The combined impact 
of such interdisciplinary, collaborative and action-focused understanding of others leads to a 
global campus community.  

Linkages: Liberal Arts and High-Impact Practices
Wake Forest has a long-standing tradition of liberal arts education, defined by the AAC&U  
as not only the development of skills (communication, analytical and problem-solving), but  
also the development of a sense of social responsibility and “demonstrated ability to apply  
knowledge and skills in real-world settings” (AAC&U, 2015). 

Community is, therefore, 
not about where one lives 
(although shared locality 
is admittedly a contributing 
factor to developing a 
sense of community), but 
is about “where one finds 
meaningful community 
interactions and social  
relations” (Bradshaw, 
2008, p.5).
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Liberal arts education embraces the important educational aims of “cultivating intellectual and 
ethical judgment, helping students comprehend and negotiate their relationship to the larger 
world, and preparing graduates for lives of civic responsibility and leadership” (WFU, 2015a). 
Because the liberal arts tradition enhances students’ social responsibility and civic engagement 
through “real-world experience and rich opportunities to address social problems and  
collaboration with others,” students at Wake Forest are primed to explore and embrace their role 
as empathetic and capable future leaders (WFU, 2015a). Cultivating this empathy is especially 
important in a global context as students begin to appreciate the complexities of integrating  
different cultures, objectives and value systems across borders. 

The AAC&U also notes that, inside a liberal arts system, education is interdisciplinary and  
infused across the curriculum (AAC&U, 2015). At Wake Forest, “educational practices [are] 
clearly intended to teach all students how to make sense of complexity, how to find and use 
evidence, and how to apply their knowledge to new problems and unscripted questions” (WFU, 
2015a). With this interdisciplinary and experiential foundation in place, the University is poised 
to seamlessly transform itself into a global campus community that can leverage its capacity to 
offer structured opportunities to make connections across disciplines and fields (WFU, 2008c)  
in the context of a global framework. 

The AAC&U further emphasizes that this educational method results in a student’s progressive 
development over cumulative educational experiences (Schneider, 2004). We no longer assume 
that intellectual and ethical judgment develops naturally, or in short order (WFU, 2008c). Within 
a global campus community, Wake Forest students will be invited to continuously link their  
newfound knowledge and opportunities for real-world application as they are confronted daily 
with complexities and responsibilities in today’s ever-changing world. 

High-impact educational practices are those which have a demonstrated effect on college 
students’ learning and specifically impact their cognitive and affective outcomes. The AAC&U 
has identified ten high-impact educational practices based on research that has shown positive 
benefits to students (AAC&U, 2008). These include:

1. First-year seminar experiences 
2. Common intellectual experiences 
3. Learning communities 
4. Writing-intensive courses 
5. Collaborative assignments and projects 
6. Undergraduate research 
7. Diversity/global learning 
8. Service learning and Community-based learning 
9. Internships 
10. Capstone courses and projects
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In 2014, Kilgo, Ezell Sheets, and Pascarella examined the link between these high-impact 
practices and student learning. They determined that when students were exposed to these 
practices, specifically within the philosophy of liberal arts education, they displayed integration 
of learning, an inclination to inquire and pursue lifelong learning, and intercultural effectiveness. 
Further, study abroad experiences, academic learning communities and writing-intensive  
courses are significant predictors for intercultural effectiveness. 

Wake Forest is currently offering and requiring many of these high-impact practices as part of 
the divisional educational requirements for graduation. For example, the University supports  
undergraduate research, service and community-based learning, while also requiring each 
student to complete a writing-intensive, first-year seminar. Nevertheless, there are areas for 
improvement, especially in light of a desire to strengthen global learning. Going forward,  
the University must better track the outcomes of these practices, which are directly related  
to global mindsets. 

QEP Development Process

Input was received from all levels, departments, schools and constituency groups across  
campus to create a plan that is feasible and that represents a general consensus of desired 
direction and strategies to achieve a “global campus community” at Wake Forest.  
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Figure 2. QEP Development Timeline (2012-2021)
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Attaining Broad-Based Involvement

Following the topic selection, Associate Provost Harrison assembled and chaired a steering 
committee to define “Global Wake Forest” and identify relevant student learning objectives for 
the QEP. This committee was comprised of the Global Advisory Council and expanded to include 
representation from divisions within the College. The resulting 16 members represented each 
of the five College divisions, the Graduate and Professional Schools, Campus Life, Global 
Programs and Studies, and the ZSR Library. The steering committee also included two student 
body representatives (one domestic student and one international student) and an external QEP 
scribe (see Appendix C for a table of QEP steering committee members).

Several introductory meetings were held with this steering committee to explain the QEP  
endeavor and gather initial feedback on the planned process. Committee members provided 
valuable experience and insights, and confirmed the necessity for a more comprehensive  
globalization of Wake Forest University, as noted by participants in the World Café and History 
of the Future groups. The committee then drew distinctions between the previous QEP and  
the proposed idea of moving the entire campus towards a global campus community – one  
undistinguished by populations, backgrounds or geographic location, and cohesive in norms 
and values. The committee envisioned a plan where all students, schools and offices of the  
University would transition towards more global mindsets and where these global mindsets 
would be woven into the fabric of Wake Forest.

To increase broad-based involvement across campus, the steering committee was segmented 
into three subcommittees organized around the three types of international experiences offered at 
Wake Forest: study abroad (Outbound programs), study on campus as an international student 
from abroad (Inbound programs), and international study on the Wake Forest Reynolda campus 
for all students between or without abroad experiences (Within Bounds programs). Each group 
from the steering committee was then augmented by five additional members to create sub-
committees that more comprehensively represented constituents relevant to the respective 
subcommittee. These additional members came from the offices of the Dean of the College, 
Admissions, Personal & Career Development, LGBTQ Center, Multicultural Affairs, Campus Life 
(including Residence Life and Housing and the Chaplain), the Teaching and Learning Center 
and LIAISE. In addition, students from the Class of 2016 were also included (see Appendix D 
for QEP subcommittee membership).  

The three subcommittees (totaling 36 members) were charged with the task of more formally 
understanding the concerns and aspirations of a comprehensive global program. All members 
were asked to conduct at least one focus group with their own campus constituent group to 
explore prospective student learning objectives and high-impact practices representative of a 
global campus community using the following guiding questions:
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1. What do students need to know, and be able to do, to be globally competent 
citizens and productive members of a global campus community?

2. What efforts might be undertaken to develop a global campus community 
here at Wake Forest?

Once the focus groups were completed, each subcommittee was tasked with assimilating the 
ideas presented and then prioritizing the input based on data collected, observations of the 
conversation dynamics in the groups and concerns of feasibility. From there, the subcommittees 
wrote student learning outcomes (SLOs), which consisted of both newly written and adapted 
SLOs from the generally accepted value rubrics of AAC&U. Each subcommittee made note of 
suggested support programs and initiatives that emerged from this diverse set of discussions 
for consideration in developing the University’s QEP. These findings were then presented to the 
steering committee for further review and formation of the final 2016 QEP (see Appendix E for 
subcommittee findings). 

Defining Global Campus Community

In January 2015, upon completion of all focus groups and 
subcommittee work, the QEP steering committee recon-
vened and was charged with developing a comprehensive 
global plan for Wake Forest – using knowledge of the field 
and the work that has been done before us on global learning. 
Subsequently, the committee adopted its own definition of 
“Global Wake Forest” as a “global campus community” to  
ensure consistency with the University’s mission and  
strategic plan. The committee considered feasibility within 
the unique Wake Forest approach to liberal arts education 
and determined linkages to current institutional needs.  

Although many universities aspire or assert to have a global 
campus community, their profiles online and in print suggest 
that they adopt this term as an understood concept rather 
than define and describe it as a measurable outcome. Wake 
Forest is articulating what it means to become a global  
campus community and how to measure the University’s 
progress and success toward this goal.  

At Wake Forest, a global  
campus community is a  
dynamic network of diverse 
and engaged members, not 
defined by time or location 
but by shared norms and 
values, which contribute to 
evolving global mindsets. 
These global mindsets  
reflect intercultural curiosity, 
understanding and empathy, 
which compel members to 
seek and sustain community 
interaction, contribute to the 
greater good in the world  
and pursue continuous  
global learning. 
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At Wake Forest, a global campus community is a dynamic network of diverse and engaged 
members, not defined by time or location but by shared norms and values, which contribute to 
evolving global mindsets. These global mindsets reflect intercultural curiosity, understanding 
and empathy, which compel members to seek and sustain community interaction, contribute to 
the greater good in the world and pursue continuous global learning. Building a global campus 
community will result in an institution that attracts students and scholars from around the world, 
expands its global brand and impact and inspires global innovation.

While developing this definition, the steering committee categorized and prioritized the many 
suggested SLOs and initiatives proposed by the subcommittee focus groups relating to the work 
done on global engagement CECs in the College and community-building across the University. 
They made note of common initiatives across all focus groups and distinguished those which  
directly addressed student learning outcomes from those which could be considered environments 
to support student learning.

With the final objective of defining and planning for a “Global Campus Community,” the steering 
committee was charged with the following two tasks:  

1. To sort and group the proposed SLOs and identify a resulting set of outcomes upon which 
our group could agree and would result in a global campus community (all within the  
framework of a liberal arts education).

2. To select the initiatives for the final plan that would help us achieve mastery of those outcomes.  

Initiatives were given high priority if they had the capacity to develop multiple competencies 
toward this newly defined “global campus community,” in an effort to transcend the  
previously held campus “boundaries” of Inbound, Outbound and Within Bounds thinking. 

Identifying Student Learning Outcomes

Given the desire of Wake Forest to develop a global campus 
community, defined by dynamic and universal (rather than  
point-to-point or nation-to-nation) interactions, the University’s  
focus is on global learning themes that are intercultural rather 
than cross-cultural. Intercultural implies “a symbolic,  
interpretative, transactional, contextual process” in which  
individuals interact with one another across cultural boundaries, 
whereas cross-cultural focuses on comparisons and contrasts between two cultures (Lustig & 
Koester, 2003). In other words, intercultural indicates reciprocity that is dynamic, interactive and 
transcends boundaries.   
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The steering committee assembled all proposed SLOs, reduced redundancies and then 
grouped them into categories based on common characteristics. This cluster analysis resulted 
in five threads, which the group agreed was a relatively comprehensive, but manageable list  
of competencies – all of which supported an intercultural approach to global learning and  
paralleled the global engagement CECs of the College. Each thread was assigned a  
cluster descriptor: 

THREAD #1 – Intercultural Inquiry is the process of seeking “knowledge of globalization and 
the resulting issues and problems that affect everyone’s lives” (Gibson, Rimmington &  
Landwehr-Brown, 2008, p.15). Competency in intercultural inquiry requires that students ask 
questions and explore other cultures. It implies a level of curiosity about other cultures and 
imagining (rather than assuming) the perspectives of others (AAC&U, 2014).

THREAD #2 – Self-Awareness is an important step in becoming a global citizen and recognizing 
one’s own cultural norms and expectations (Hunter, 2004). Global learning occurs within this 
thread when, resulting from a process of reflection or the “conscious act of thinking and  
examining one’s experiences,” a student is able to “engage in the process of continuous  
learning and improvement” (Gibson et al., 2008, p.16).  

THREAD #3 – Community Interaction is “the collaborative process by which students  
co-construct meaning and identity to develop multiple perspectives” (Gibson, et al., 2008, p.17). 
As broader definitions of community need not be restricted by a specific time or place, community 
interaction can occur across multiple spaces and times allowing individuals to “bridge differences 
and collaboratively reach common goals” (AAC&U, 2015).

THREAD #4 – Intercultural Communication considers cultural differences in communication 
(both verbal and nonverbal) that are dependent upon ethnicity, religion, culture, nationality and 
geography – all of which affect our ability to effectively and appropriately communicate with 
people from different cultures (Arasaratnam & Doerfel, 2005; Bennett et al., 2014). Students 
must be able to translate intercultural understandings into effective communication to limit  
the possibility for “misunderstandings, unintentional insults, and the appearance of insensitivity” 
(Gibson et al., 2008, p.15).  

THREAD #5 – Global Responsibility means supporting the wellbeing of others by “promoting 
change, but resisting the unacceptable, and by championing justice” (Bennett et al., 2014, p.3). 
This action-orientation requires the ability to recognize one’s own responsibility to society and to 
take action in ways that address power inequities across the globe (AAC&U, 2015).  
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THREADS

Intercultural Inquiry

 
Self-Awareness

 
Community Interaction

 
Intercultural Communication

 
Global Responsibility

STUDENT LEARNING OUTCOMES

Students will be able to interpret global events, values and practices from 
multiple cultural perspectives.

Students will be able to explain how their own perspectives and  
experience influence their understanding of other cultures.

Students will be able to collaborate across diverse cultures and settings to 
address complex global challenges.

Students will be able to negotiate intercultural interactions using  
appropriate verbal and nonverbal communication skills.

Students will be able to formulate solutions to global challenges through 
informed decision-making and reflection.

Table 1. QEP Student Learning Outcomes

Drawn from the five threads, Wake Forest faculty, staff and students have prioritized five SLOs 
for the QEP as shown in Table 1. 

Building A Global Campus Community At Wake Forest

Each of these threads will combine to develop global mindsets and create the framework for a 
global campus community at Wake Forest. As we weave the concept of intercultural curiosity, 
understanding and empathy into the fabric of daily life, we will not only foster intercultural  
relationships, but more importantly, we will also transform our student body and entire  
population toward a shared identity that transcends boundaries. Developing a global mindset 
within a campus community is a natural fit with the existing Wake Forest liberal arts educational 
philosophy. This philosophy relies on helping students comprehend and negotiate their  
relationships in a complex world and “apply their knowledge to new problems and unscripted 
questions” (AAC&U, 2004). To make this plan a reality, we have developed a deliberate and 
measureable set of student learning outcomes and an action plan of initiatives that will facilitate 
the integration and transformation of the entire campus that aligns with the University’s  
mission and strategic plan.
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ACTION PLAN: INITIATIVES
After the categories of SLOs were identified, and the global campus community focus was 
adopted by the steering committee, the next step was to prioritize and select initiatives to be 
included in our action plan that would most likely lead to demonstrated progress towards each 
student learning outcome. The steering committee sorted all proposed initiatives from the  
subcommittees based on the following: connectedness to all five global campus community 
threads; proposed ability to collectively address all five SLOs; inclusion of all three student body 
constituencies (Inbound, Outbound, and Within Bounds); research on best practices in global 
education; and alignment with the AAC&U recommendations for “high-impact practices.” Several 
of the proposed initiatives had the potential to address multiple SLOs and student populations. 
However, the embedded instructional practices of each initiative had to be supported by  
research prior to consideration in a final list. Further, in the conceptual development of each 
initiative, careful consideration was given to the programming elements such that they  
addressed the student learning outcomes designated with that initiative (see Table 2).

Table 2. Alignment Of QEP Initiatives With SLOs

STUDENT LEARNING OUTCOMES

1. Interpret global events, values and practices from 
multiple cultural perspectives.

2. Explain how one’s own perspectives and experiences 
influence understanding of other cultures.

3. Collaborate across diverse cultures and settings to 
address complex global challenges.

4. Negotiate intercultural interactions using appropriate 
verbal and nonverbal communication skills.

5. Formulate solutions to global challenges through 
informed decision-making and reflection.

ARRIVE@WAKE

X

X X X

X

XX

X

XX

X

X

GLOBAL 
VILLAGES

GLOBAL 
LAUREATES 
ACADEMY

GLOBAL 
AWAKENINGS

As a result, the following key initiatives were identified as meeting all criteria and addressing 
each student learning outcome more than once across initiatives, while remaining consistent 
with the University’s mission and traditions of a liberal arts education:

1. Arrive@Wake: an extended cultural transition program for incoming international students 
that is inclusive of second language development, writing-intensive coursework, an orientation 
to the campus community and community-building. This initiative was proposed based on its 
ability to address self-awareness and intercultural communication. 
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2. Global AWAKEnings: a first-year abroad experience that parallels the first-year experience 
on campus for incoming domestic and international students with the added benefit of cultural 
immersion abroad in a living and learning community. This initiative was proposed based on its 
ability to address intercultural inquiry and self-awareness.  

3. Global Villages: a living and learning community on campus focused on global thematic  
programming that provides opportunities for community interaction in residence halls aligned with 
thematic academic coursework and co-curricular activities. This initiative was proposed based on 
its ability to address intercultural inquiry, community interaction and global responsibility. 

4. Global Laureates Academy: an honors program for students that consists of curricular and 
co-curricular activities focused on global mindset development and community-building. This 
initiative was proposed based on its ability to address intercultural inquiry, self-awareness,  
community interaction, intercultural communication and global responsibility. 

As explained in the following descriptions, our action plan includes key initiatives that are  
enhancements to or variations of existing Wake Forest programs being promoted and executed 
by the Center for Global Programs and Studies. It was important to the steering committee that 
any proposed initiatives included consideration of the institutional ability to develop and  
implement each initiative. This demonstrated capacity highlights the University’s ability to not 
only enact the initiatives in an expanded form, but also to consider them together for the first 
time as collective agents towards the development of a Wake Forest global campus community. 
Concerted execution and assessment of these initiatives will allow us to more accurately and 
precisely measure their impact, and then make any necessary modifications or adjustments 
towards the collective vision of a global Wake Forest. 

As mentioned previously, the four key initiatives each address at least one “high-impact  
practice” as outlined by the AAC&U (2008). Further, as the goal of this QEP is to build a global 
campus community at Wake Forest, each initiative also meets the criteria of the specific  
high-impact practice of Diversity/Global Learning. Therefore, each initiative helps students  
“explore cultures, life experiences, and worldviews different from their own” (AAC&U, 2008). 
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Arrive@Wake 
STUDENT LEARNING OUTCOMES

As a result of Arrive@Wake, students will be able to:

• Explain how their own perspectives and experiences influence their understanding  
   of other cultures. 
• Negotiate intercultural interactions using appropriate verbal and nonverbal  
   communication skills.

BACKGROUND 
Rationale

Writing-intensive coursework provides students with the focused attention and responsive 
feedback reflective of high-impact practices that are needed to develop global communicators. 
When “students are encouraged to produce and revise various forms of writing for different  
audiences and different disciplines,” they engage in repeated and beneficial practice of their 
communication skills (AAC&U, 2008). 

International researchers have noted that although U.S. universities have grown in their  
recognition and support of domestic students during their college transition, they have placed 
less attention on first-year programming for international students (Johnson, 2001; Logan, 
Salisbury-Glennon, & Spence, 2000). A focusing of efforts is needed given international students 
require targeted support for the additional and unique aspects of their cultural transition to U.S. 
universities, which can include language barriers, cultural norms and expectations, and  
challenges with academic writing (Kovtun, 2011; Ramburuth, 2001). Researchers have  
encouraged universities to address this programmatic gap, with one scholar succinctly arguing 
that an “[a]wareness of international student transition issues and the initiation of appropriate 
programming are central to the success of international students on American college  
campuses” (Andrade, 2006).

We expect that Arrive@Wake – an extended, writing-intensive cultural transition program for 
incoming international students – will positively support the academic and social development 
and integration of incoming international students at Wake Forest.  
 

Demonstrated Capacity 
The Center for Global Programs and Studies implemented a cultural transition program of limited 
duration for incoming international students in summer 2015 that incorporated both academic 
and social programming, with the goal of assisting this unique population with its transition to 
American academics and culture. The program included a three-week, writing-intensive course 
focused on second-language learners adapting to U.S. university expectations. The course was 



designed around the individual needs of students as assessed through examination of a  
student-written artifact submitted prior to arrival. All participants reported significant learning 
gains as a result of the program and noted that they would highly recommend the program to 
future incoming international students. The preliminary success and demonstrated need for  
this program, combined with recommendations for best practices, have informed the initiative  
design elements below. 

DESCRIPTION  
General Overview 
The Arrive@Wake program will initially target students in the undergraduate College, with 
subsequent versions in the graduate and professional schools. For undergraduates, it will be 
a year-long cultural transition program that begins in the summer prior to the fall semester of 
international students’ first year. This program will commence with a three-week, credit-bearing, 
writing-intensive course specifically designed to provide these students with an opportunity to 
strengthen their writing and speaking skills through small, in-class group exercises, extensive 
writing assignments and focused feedback from faculty. The course will be accompanied by 
various co-curricular experiences to provide an advance overview of academic expectations  
and student life at Wake Forest. 

Following this three-week course, the cultural transition of these students will continually be  
developed through programming and activities throughout their first year. Arrive@Wake students 
will have the opportunity to meet exclusively with faculty, staff and administrators to practice 
their conversation skills and become acquainted with the various resources available to them  
to enhance their success throughout their college career. To complement these campus  
experiences, Arrive@Wake students will learn through engagement with individuals from diverse 
backgrounds in the local and regional communities. 

The diversity of experiences brought to campus by the Arrive@Wake students will enhance the 
global character of Wake Forest. Through deliberate programming targeted at supporting their 
cultural transition, Arrive@Wake students will have the knowledge, skills and ability to leverage 
their own personal experiences in subsequent years to enhance the Wake Forest global  
campus community.  
 

Eligibility/Enrollment 
All incoming international students will be eligible to enroll through an application process based 
on program capacity. Among these matriculating students, the most likely participants will be 
those seeking to improve their English writing, reading and research skills prior to their first  
semester at Wake Forest.
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Programming Elements
• The Arrive@Wake program will have a duration of one academic year. 
• Programming elements and evaluation of the Arrive@Wake program will be determined by  
   an Arrive@Wake Advisory Board. 
• Students will enroll in a credit-bearing, writing-intensive course focused on academic writing  
   and research in the summer prior to the fall semester of their first year.  
• Undergraduate students will live in a shared suite on campus during the summer prior to  
   the fall semester of their first year before relocating to their assigned residence for the  
   academic year. 
• Concurrent with the writing-intensive course, students will participate in co-curricular  
   activities aimed at supporting the social and personal development of students  
   experiencing cultural transitions.  
• During the academic year, students will be expected to:

 - Attend monthly workshops held by various campus offices focused on: cultural  
   transition challenges and adjustment, diversity in higher education, gender privileges,  
   American pop culture, academic career development and the local community. 
- Engage in small group writing workshops with the Arrive@Wake cohort and  
   facilitated by writing faculty. 
- Participate in an oral language development program such as the current Speaking  
  and Conversation Workshop. 
- Enroll in at least one globally-focused course as approved by the Arrive@Wake  
  Advisory Board alongside domestic and international students. 
- Engage in a globally-oriented community service program sponsored by the Pro 
  Humanitate Institute, alongside domestic and international students. 
- At the conclusion of the program, students will serve as ambassadors for incoming  
  international students. 

Key Personnel
• Arrive@Wake Advisory Board 

• Arrive@Wake Program Coordinator

- Oversees all aspects of Arrive@Wake including: marketing and recruitment,  
  communication with students from program inquiry to arrival, programming logistics    
  (housing, transportation, meals, etc.), budget, communication with lead faculty  
  member and program assistants, and program evaluation. 

• Dedicated Writing Program Faculty Member: has extensive experience teaching English  
  as a foreign language. 
• Student Program Assistant(s): mentors the Arrive@Wake students from their point of  
  arrival to completion of their first year in college and serves as support staff for executing  
  program logistics.  
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Advisory Board 
The Arrive@Wake Advisory Board will be chaired by the Coordinator of Cross-Cultural  
Engagement and English Language Skills Enhancement and will consist of representation  
from the following: Center for Global Programs and Studies, QEP Steering Committee, LIAISE, 
College Faculty, The Writing Program, Admissions Office, Office of the Dean of the College, 
Residence Life and Housing, International Student Body, Campus Life, ZSR Library, and  
Office of Wellbeing. 
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Global AWAKEnings 
STUDENT LEARNING OUTCOMES

As a result of the Global AWAKEnings, students will be able to:

• Interpret global events, values and practices from multiple cultural perspectives. 
• Explain how their own perspectives and experiences influence their understanding of  
  other cultures.

 
BACKGROUND 
Rationale 
First-year experiences provide an opportunity for high-impact practices among incoming students, 
allowing them to engage with faculty and staff in ways that help them build identity as members 
of the broader community. “The highest quality first-year experiences place a strong emphasis 
on critical inquiry, frequent writing, information literacy, collaborative learning, and other skills 
that develop students’ intellectual and practical competencies” (AAC&U, 2008, p.9). 

According to Redden (2007), first-year abroad experiences can be implemented as part of a 
university’s recruitment strategy in order to solicit better student applicants through increased 
access to international opportunities. Simultaneously–and perhaps more importantly–first-year 
abroad programs catalyze student interest in intercultural experiences and engagement through 
interactions with diverse cultures, ideas, and people, in both on-campus contexts and future 
study abroad experiences or other international opportunities (Redden, 2007).

We expect that Global AWAKEnings – a first-year abroad program – will provide an ideal context 
for equipping students with the knowledge, skills and dispositions that are desired for all students 
in today’s globalized world. Further, upon return from the first-year abroad program, these 
students will be capable of leveraging their experiences and knowledge to enhance the Wake 
Forest global campus community. 

Demonstrated Capacity 
Wake Forest has established a national reputation in the area of study abroad. Having oper-
ated residential, house-based programs in Europe since 1971, Wake Forest has extensive 
experience executing intentional and sustainable study abroad program models. Most recently, 
in concert with relevant academic departments and other campus stakeholders, the Center for 
Global Programs and Studies has developed and launched two new, semester-length education 
abroad programs, enrolling more than 60 inaugural students.

The Center for Global Programs and Studies also has recent and relevant experience in the 
area of pre-matriculation education abroad program design, administration and delivery. A 
program has been offered, during three summers since 2012, that allows incoming first-year 
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students the opportunity to participate in a two-week, credit-bearing course at Wake Forest’s 
residential property in Vienna, Austria. More than 80 percent of the students who have  
participated in this German language and cultural experience have gone on to study abroad for 
a semester during their time at Wake Forest.

Drawing upon this extensive history and experience with education abroad program develop-
ment and administration, and research on best practices in education abroad, the lessons 
learned have informed the conceptualization of the program that follows.

 

DESCRIPTION 
General Overview 
Global AWAKEnings is an opportunity for new Wake Forest students to develop a global mindset  
from the earliest moments of their undergraduate experience. Successful applicants to this 
program will spend their first academic year abroad at a location, which will be carefully chosen 
based on academic and cultural considerations, along with the ability of the partner institution to 
deliver student support services commensurate with Wake Forest standards. Notable examples 
of such first-year abroad programming include Arcadia University, Brandeis University, New York 
University and Villanova University. Currently, we are in discussions with DIS Study Abroad in 
Scandinavia, located in Copenhagen, Denmark, to serve as our initial partner for this initiative.

Upon return from studying abroad, Global AWAKEnings participants will have the knowledge 
and skills necessary to engage more purposively in global learning activities. Students will be 
able to apply what they learned in diverse and unfamiliar situations to enhance the Wake Forest 
global campus community.  

Eligibility/Enrollment 
Students will be recruited as part of the regular undergraduate admissions process and will apply 
via a separate, supplemental application, in which they will explain why they are interested in 
spending their first academic year abroad. The program will be open to all interested students, 
with selection being competitive. The goal will be to select a wide range of students from both 
the United States and abroad, representing a broad cross-section of personal backgrounds and  
socioeconomic circumstances.

Programming Elements
• Global AWAKEnings will have a duration of one academic year. 
• The Global AWAKEnings Advisory Board will oversee development and evaluation of  
  the program. 
• Students will begin the experience with an orientation program on the Wake Forest  
  Reynolda Campus before proceeding as a group to Copenhagen, Denmark. 
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• Students will enroll in a minimum of 12 hours per semester/24 hours per year and choose  
  from among a wide variety of academic subjects, including divisional offerings.  
• Concurrent with first year requirements on our main campus, a site-specific/relevant First  
  Year Seminar and a foreign language course (either Danish or another language offered in  
  the program) will be required of all students. 
• Students will be part of a living and learning community while living in a residential hall  
  setting, mirroring the living environment their home campus peers are experiencing in their  
  first year on the Wake Forest Reynolda Campus. 
• To further enhance the connection to Wake Forest, activities reflective of Wake Forest  
  traditions will be organized throughout the year, concurrent with those events occurring  
  on the home campus. Such activities will draw from athletic, social and service-oriented  
  traditions.  
• In addition to coursework, specially designed study tours outside of Denmark will be offered  
  to provide students opportunities to take what they are learning in the classroom and to see/ 
  apply in different cultural contexts. Similarly, as a way to further enrich students’ academic  
  and social experiences, study tours will take advantage of other locations where Wake  
  Forest operates study abroad programs.  
• Upon return, students will be expected to enroll in a Cross-Cultural Engagement (CCE)  
  reflective learning module and become Global AWAKEnings ambassadors.

Key Personnel
• Global AWAKEnings Advisory Board 
• Program Coordinator (based at Wake Forest University)

- Oversees general program administration, including application, selection, and  
  preparatory phases. 
- Liaises with relevant campus constituencies to ensure programmatic success.

• International Program Assistant (a Wake Forest alumnus to be based in Copenhagen, Denmark)

- Facilitates cultural integration and immersion for students; conducts on-site orientations  
  and serves as Wake Forest point-of-reference. 
- Plans activities and events to connect students with Wake Forest traditions (e.g., Hit  
  the Bricks, Lovefeast, simulcast of Wake Forest athletic events, etc.) 

Advisory Board 
The Global AWAKEnings Advisory Board will be chaired by the Director of Global Abroad  
Programs and include representation from the following: Center for Global Programs and  
Studies, Innovative Study Away Advisory Council, Office of the Dean of the College, Residence 
Life and Housing, Admissions Office, QEP Steering Committee, Study Abroad Committee,  
Office of Academic Advising, Campus Life, Undergraduate Student Body, ZSR Library, and  
Overseas Crisis Management Team.
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Global Villages 
STUDENT LEARNING OUTCOMES

As a result of the Global Villages, students will be able to:
• Interpret global events, values and practices from multiple cultural perspectives. 
• Collaborate across diverse cultures and settings to address complex global challenges.  
• Formulate solutions to global challenges through informed decision-making and reflection. 

BACKGROUND 
Rationale 
In learning communities, students live together and work alongside professors to explore a 
common topic or issue in depth. Such high-impact programs “encourage integration of learn-
ing across courses and involve students with ‘big questions’ that matter beyond the classroom” 
(AAC&U, 2008). 

The research findings on the social and academic impact of learning communities document 
positive relationships between participation in a learning community and student social  
engagement and academic success (Smith, 2011). Specifically, students involved in living and 
learning communities have been found to experience positive effects on their autonomy,  
intellectual dispositions and personal development (Inkelas, Vogt, Longerbeam, Owen, &  
Johnson, 2006).

We expect that Global Villages – multinational living and learning communities – will empower 
Wake Forest to enhance its status as a global university while remaining focused on educating 
the whole person.

Demonstrated Capacity 
Living and learning communities currently exist among first-year student residences at Wake 
Forest. These communities are designed to build connections with classmates and peers while 
fulfilling course requirements, such as first-year seminars, writing seminars or divisional  
courses. An additional program in place that fosters faculty-student engagement is the Faculty 
Fellows program in first-year residence halls. Faculty in this program plan activities and maintain 
an active presence in their assigned first-year residence hall to promote student-faculty  
interactions outside the classroom and serve as trusted advisers within these communities.

The Center for Global Programs and Studies has developed a global living and learning  
community prototype in an upper-class residence hall based on the University’s current theme 
housing model. Twenty-four students from 15 cultural identities selected this new housing  
option for academic year 2015-2016, which requires participation in monthly community  
programming and registration for a one-hour course on global citizenry. Demonstrated interest, 
along with lessons learned from this type of program and other living and learning communities, 
have informed the initiative design elements below.
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DESCRIPTION  
General Overview 
The Global Villages will consist of both domestic and international students from a broad  
spectrum of majors who will not only collaboratively explore a global theme through curricular 
and co-curricular activities, but also reside together for a full academic year. The program will 
provide intentional time for joint social, cultural and intellectual development across participants 
within the Global Villages and foster engagement with the broader Wake Forest community.

Student participants will act as “global ambassadors” to the larger Wake Forest campus  
community, helping to shift the entire campus toward a stronger global community. The Global 
Villages will also play a much-needed integration role for international students, who will be 
more connected to their domestic counterparts, and may serve as mentors for their fellow  
international students. 

Thus, the Global Villages will act as incubators for change by providing students with holistic, 
residential curricular and co-curricular experiences that foster academic achievement and  
persistence, further develop global mindsets and contribute to a broader global campus culture.

Eligibility/Enrollment 
Students will be recruited through a competitive application process that will be part of their 
application for residential housing at Wake Forest. A mix of domestic and international students 
will be sought. Determination of class year for this new living and learning community will be 
decided by the Advisory Board during the program’s planning year. 

Programming Elements

• Each Global Village will have a duration of one academic year. 
• A Global Villages Advisory Board will oversee development and evaluation of the program. 
• Programming associated with each Global Village will be guided by a global theme  
  (e.g., Global Health, Intercultural Communication, Arts & Culture, Global Social Justice). 
• Global Village participants will live in a shared space on campus – in an existing residence  
   hall, which could change from year-to-year to avoid a perception of insularity.  
• Global Village participants will take at least one globally-themed course together per  
   semester for credit.  
• Complementary courses will be recommended that draw from a large pool of existing  
  or new courses relevant to the Global Village theme.  
• In addition to coursework, participants will be required to enroll in a workshop that is offered  
  across all Global Villages that provides training and tools for discussions across cultural  
  differences related to campus life, extending to a global identity beyond campus, and life  
  after college. Possible foci of such workshops include: power and privilege, cultural  
  awareness, health, career development, and communication.  
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• Global Village participants will engage in a community service project in Winston-Salem  
   during the academic year to further embody the Wake Forest vision of Pro Humanitate in  
   an intercultural context.  
• Participants will be expected to take part in planned, community activities including weekly  
  social interaction (e.g., meals or recreation), excursions (e.g., local and regional  
  destinations), special programming (e.g., Food for Thought – sharing stories), on-campus  
  global events (e.g., World Cultural Festival) and community service.  
• Following their year of residence in a Global Village, students who have not  
   yet graduated from Wake Forest become “global ambassadors” to the  
   Wake Forest community and are eligible to serve as mentors for the next cohort  
   of Global Village participants.  
• Global Village participants will be encouraged to enroll in the Global Laureates Academy. 

Key Personnel
• Global Villages Advisory Board 
• Global Villages Faculty Director

- Each Global Village will be assigned a Faculty Director who will oversee activities of  
   the Global Village similar to the existing Wake Forest University Senior Faculty Fellow  
   role for first-year residence halls. Working closely with Residence Life and Housing  
   staff, the Global Faculty Director will have primary programming responsibility for his  
   or her Global Village and will provide a prime example of student/faculty interactions  
   outside the classroom. Each Global Faculty Director will have unique programming  
   ideas and different strengths and interests to bring his/her Global Village.  

• Global Villages Program Coordinator
- The program coordinator will assist the Global Faculty Director with programming,  
   mentoring and program assessment. 

Advisory Board 
The Global Villages Advisory Board will be chaired by the Director of Global Campus Programs 
and consist of representation from the following: Center for Global Programs and Studies,  
Residence Life and Housing, QEP Steering Committee, Office of the Dean of the College,  
Campus Life, LDP Representative, Faculty Fellows, Domestic Student Body, International  
Student Body, ZSR Library, Office of Diversity and Inclusion, and the Pro Humanitate Institute.
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Global Laureates Academy 
STUDENT LEARNING OUTCOMES

As a result of the Global Laureates Academy, students will be able to:

• Interpret global events, values and practices from multiple cultural perspectives. 
• Explain how their own perspectives and experiences influence their understanding  
  of other cultures. 
• Collaborate across diverse cultures and settings to address complex global challenges.  
• Negotiate intercultural interactions using appropriate verbal and nonverbal  
  communication skills. 
• Formulate solutions to global challenges through informed decision-making and reflection. 

BACKGROUND 
Rationale 
A capstone experience, which provides a reflective opportunity for students to examine their 
progress towards developing a global mindset, has been shown to provide high-impact on 
student learning. “A well-designed culminating experience such as a performance or portfolio 
of best work can also be a springboard for connecting learning to the world beyond campus” 
(AAC&U, 2008, p.17).

With the primary goal of academic enrichment, honors programs can take many forms that  
encompass a variety of educational objectives focused on knowledge and skill acquisition  
applicable in advanced degrees or professions. They are often accompanied by capstone  
experiences, which require students to develop certain knowledge, skills and outputs, and  
reflect on their process of development (Wolffe, Crowe, Evens, & McConnaughay, 2013),  
and a greater sense of feeling integrated within a larger society (O’Grady, 2013). 

Students who participate in an honors program with a capstone experience will be more  
reflective of their global abilities and therefore more likely to engage as globally-minded citizens 
on the Wake Forest campus and in the world beyond. 

Wake Forest University  |  ACTION PLAN: INITIATIVES

43



Demonstrated Capacity 
Wake Forest currently offers a Leadership Laureates program that encourages selected  
sophomores, juniors and seniors to explore global service, diverse cultures and pressing world 
issues. The program enables students to engage with others in a cohort model that incorporates 
a compilation of coursework and activities, which contains both curricular and co-curricular  
elements. The experience culminates in a capstone project after which students receive a  
certification of completion. 

In its current form, the Leadership Laureates program limits students to a set of prescribed 
academic courses in terms of their intellectual inquiry. Also, while greater self-awareness and 
intercultural communication are anticipated aspects of the experience, these learning outcomes 
are not explicitly addressed or assessed. Other learning outcomes such as community  
interaction and global responsibility are fundamental to the program. However, opportunities 
exist for increased touch-points, greater depth and more options with an expanded program 
model. This opportunity for enhancement, combined with the previous success of the Leadership 
Laureates program (despite staffing shortages), has influenced the design of the initiative below, 
which will replace the existing Leadership Laureates program. 

DESCRIPTION  
General Overview 
The Global Laureates Academy is a selective global honors program that encourages students to 
explore and develop their global competencies. The program, which contains both curricular and 
co-curricular elements, mimics existing curricular honors programs in that it requires completion 
of an honors capstone experience (alongside faculty or staff) focused on a pressing global theme 
(e.g., global health, global trade, climate change, etc.). Students in the Global Laureates Academy 
will participate in experiences aligned with each of the five global community threads while at the 
same time maintaining a high level of scholarship across their academic studies. 

This experience is intended to develop and enhance global mindsets by giving students the  
opportunity to extend their knowledge of diverse cultures, skills in intercultural communication, 
and experiences collaborating with and in service of individuals from diverse backgrounds.  
This extension of knowledge, skills and abilities can then be used to enhance the global  
character of the Wake Forest community. 

Eligibility/Enrollment 
The Global Laureates Academy is open for enrollment to students in their first year through 
graduate studies at Wake Forest. Students who enroll in the Global Laureates Academy must 
be committed to pursuing ideas in depth and developing intercultural skills over an extended 
period of time. 
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Acceptance into the program will be determined by the Global Laureates Academy Advisory 
Board who will evaluate academic competence and personal qualities of the applicant as  
demonstrated through the program application. 

Programming Elements
• The Global Laureates Academy (GLA) builds on and replaces the previous Leadership  
   Laureates program in four notable ways: 

- Similar to the Leadership Laureates program, participants in the GLA will acquire points  
  for participation in curricular and co-curricular programming. 
- Participants will earn points in each of the five global campus community threads. 
- Participants must enroll in a one-credit hour orientation course at the start of the program. 
- Successful completion of the program will be determined by student GPA and  
  completion of a one-credit hour capstone experience.   

• The one-credit hour orientation course will provide an overview of program elements,  
  timelines and mentoring opportunities. By the completion of the course, students will  
  develop an individual course of study for their time in their Global Laureates Academy. 
• Approved curricular and co-curricular programming for each of the five community threads  
  will be determined in the program’s planning year (2016-2017) by the GLA Advisory Board.  
  The following programs are representative of those currently available for students to  
  earn points:  

• Intercultural Inquiry: Completion of a broad offering of courses identified as “global”  
  by the Wake Forest Leadership Development Program (LDP) participants in 2014  
  (WFU, 2014a; WFU, 2015b). 
• Self-Awareness: Participation in the Office of Diversity and Inclusion’s  
  Gatekeepers series.  
• Community Interaction: Enrollment in a Wake Forest or affiliate-sponsored study  
  abroad program or participation in a global campus living and learning community  
  (e.g., Global Village). 
• Intercultural Communication: completion of upper-level language and/or global  
  literature/communication courses. 
• Social Responsibility: participation on a global service trip sponsored by the Pro  
  Humanitate Institute. 
• Students must earn five points in each of the five global campus community threads.  
• The one-credit capstone course will provide mentored space in which students  
  complete one of two capstone experiences: successful completion and defense of a  
  semester-long global project or an e-portfolio consisting of selected artifacts and  
  reflections demonstrating competency in the five global campus community threads. 
• Both the project and e-portfolio paths will include an oral presentation and a  
  written report.  
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• The oral presentation will be made to faculty members, graduate students and  
  undergraduate students, at a special global honors colloquium, describing the project  
  or elements of the e-portfolio, personal involvement, self-assessment of learning  
  and impact.  
• The written reflection will be approximately five to ten pages in length and will be  
  written in article format following APA guidelines.  
• The GLA Advisory Board and program coordinator will provide guidance in the  
  development of the project or e-portfolio and oral presentation. 
• Students must earn a GPA of 3.4 for any “global” designated coursework, and an  
  overall GPA of 3.2 at the time of graduation to receive the honors designation.  
• Students enrolled in the GLA will be given priority for scholarships to study abroad. 
• Students enrolled in the GLA will be invited to participate in program-sponsored  
  workshops and community meals to further develop the GLA community relationships. 
• Students who successfully complete the program will receive honors recognition in 
  the graduation bulletin and on their transcript.

Key Personnel
• Global Laureates Academy Advisory Board:

- Annual review of criteria needed to fulfill program requirements 
- Review of applications and acceptance of potential participants 
- Assessment of capstone project and e-portfolios 

• Global Laureates Academy Program Coordinator:

- Admissions and enrollment management 
- Plan monthly GLA workshops (arrange for guest speakers, presentations,  
  special events, etc.) 
- Direct program evaluation and assessment of student learning outcomes

Advisory Board 
The Global Laureates Academy Advisory Board will be chaired by the Director of Academic  
Development and Assessment for Global Affairs and will consist of representation from the  
following: Campus Life, Pro Humanitate Institute, Office of the Dean of the College,  
Center for Global Programs and Studies, QEP Steering Committee, Undergraduate Student 
Body, Graduate Student Body, Graduate and Professional Schools, Office of Diversity and  
Inclusion, ZSR Library, Teaching and Learning Center, College Faculty, and Professional  
Development Center.
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ENVIRONMENTS SUPPORTING STUDENT LEARNING
Global Laureates Academy (Faculty/Staff)

“In what ways may we [as faculty and staff] need to enhance 
our own global competency and intercultural communications 
skills if we aspire to educate our...students to effectively  
address these urgent global intercultural matters?”  
(lee Olson & Kroeger, 2001, p.117). 

To answer this question, Wake Forest will complement the 
four previously outlined initiatives with endeavors focused on 
global learning for faculty and staff in order to build an  
environment to support student learning. Wake Forest  
values the role of faculty and staff in the development of  
student learning and recognizes that without specific  
attention paid to the development of faculty and staff learning, 
student learning may not be maximized. Therefore, a program designed specifically to enhance 
the global mindsets of faculty and staff will be developed and implemented as part of our QEP 
efforts to build a global campus community.

FACULTY AND STAFF LEARNING OUTCOMES
• Interpret global events, values and practices from multiple cultural perspectives. 
• Explain how their own perspectives and experiences influence their understanding of  
  other cultures. 
• Collaborate across diverse cultures and settings to address complex global challenges.  
• Negotiate intercultural interactions using appropriate verbal and nonverbal  
  communication skills. 
• Formulate solutions to global challenges through informed decision-making and reflection. 

BACKGROUND  
Rationale  
Research on global learning and professional development among faculty and staff has  
produced mixed outcomes. However, lee Olson and Kroeger found that prior experiences and 
training does influence one’s intercultural sensitivity (2001). Based on their results, lee Olson 
and Kroeger suggest that universities provide intercultural professional development both on 
campus and off campus, and through ongoing and recurring training, especially since the  
alternative of “short-term interventions appear to produce mixed results, and any impact on 
teaching practice and course design tends to dissipate over time” (Schuerholz-Lehr, 2007,  
p. 200). Further, because faculty “reflect more deeply on their underlying pedagogical beliefs, 

Wake Forest values the role  
of faculty and staff in the  
development of student  
learning and recognizes that 
without specific attention  
paid to the development  
of faculty and staff learning,  
student learning may not  
be maximized.
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intentions and actions” following participation in an extended professional development  
program (Hubball et al., 2005, p.77), opportunities for reflection must be incorporated to  
facilitate sustained impact.

To address this need, we will complement our four key initiatives for students with a program 
focused on faculty and staff that will enable and enhance their global mindsets allowing them  
to contribute to and advance the Wake Forest global campus community. This program will  
parallel the Global Laureates Academy available to students.

Similar to outcomes related to student capstone experiences (AAC&U, 2008, p.17), it is our 
intent that faculty and staff who participate in this program, which will include a capstone  
experience, will be more reflective of their global mindsets and therefore more likely to engage 
as globally-minded citizens on the Wake Forest campus and in the world beyond.  
 

Demonstrated Capacity 
The Global Laureates Academy (GLA) for faculty and staff will draw upon lessons learned  
from other successful Wake Forest professional development programs (e.g., C.O.R.E. and 
Gatekeepers Workshops), which offer ongoing support and sustained learning communities. 
Within the past ten years, the Professional Development Center, with a mission to provide “a  
comprehensive and collaborative resource focused on developing faculty and staff who desire 
to bring the best of who they are to every situation,” has served as a conduit for professional 
development activities at Wake Forest. The Global Laureates Academy will draw on the  
experience of this valuable center to articulate the vision of a global learning community for 
faculty and staff. 

DESCRIPTION 
General Overview 
To parallel the GLA for students, faculty and staff enrolled in the program, will engage in a  
series of curricular and co-curricular experiences designed to increase their knowledge and  
application of each of five threads: Intercultural Inquiry, Self-Awareness, Community Interaction,  
Intercultural Communication and Global Responsibility. The Global Laureates Academy for  
faculty and staff will culminate in a capstone experience after which faculty and staff receive  
a certification of completion.  

Eligibility/Enrollment 
All curricular and co-curricular offerings will be made accessible to all faculty and staff,  
regardless of an individual’s intent to complete the entire program. The goal of this program 
is to enhance both the access to and quality of global learning on campus.
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Programming Elements
• The Global Laureates Academy Advisory Board will oversee development and evaluation  
  of the program. 
• Faculty and staff in the GLA will acquire points for participation in curricular (professional  
  development training) and co-curricular programming. 
• Participants will earn points in each of the five global campus community threads. 
• Participants must attend a two-hour orientation/reception at the start of the program. 
• Successful completion of the program will be determined by completion of:

- Five points in each thread (for a total of 25 points); 
- A capstone project (research project, course redesign, community engagement  
  project, workshop/professional development, etc.); and  
- A self-assessment of one’s own capstone project. 

• Participants who earn the required 25 points will be eligible for monetary support to  
  complete the capstone project. Monetary support may be used for research mini-grants,  
  course redesign grants, conference attendance, supplies and resources for community  
  engagement projects, etc. 
• Individuals who complete the GLA requirements will receive a certificate of completion and  
  recognition at the annual Global Laureates Academy luncheon for faculty, staff and students.  
• With the support of the GLA program coordinator, faculty and staff will develop an individual  
  “course of study” for their time in their Global Laureates Academy. 
• Approved training and co-curricular programming for each of the five community threads will  
  be determined in the program’s planning year (2016-2017) by the GLA Advisory Board.  
  The following programs are representative of those currently available for faculty and staff to  
  earn points: 

- Intercultural Inquiry: Completion of an intercultural workshop offered through the  
  Professional Development Center or participation in Fulbright opportunities for  
  faculty and staff; 
- Self-Awareness: Completion of the Office of Diversity and Inclusion’s Gatekeepers  
  Workshop series;  
- Community Interaction: Participation in a global campus living and learning  
  community (e.g., Global Villages), advising international students or teaching in a  
  study abroad program; 
- Intercultural Communication: Participation in the annual WISE (Workshop on  
  Intercultural Skills Enhancement) conference or enrollment in upper-level language  
  and/or global literature/communication courses; and 
- Social Responsibility: Participation in a global service trip sponsored by the Pro  
  Humanitate Institute or completion of community service in a local, diverse community. 

50



Key Personnel
• Global Laureates Academy Advisory Board

- Annual review of criteria needed to fulfill program requirements
• Global Laureates Academy Program Coordinator

- Admissions and enrollment management 
- Tracking of participation in GLA-eligible events/programming 
- Participant on GLA advisory committee 
- Communications between University offices 
- Direct program evaluation  

Advisory Board 
The Global Laureates Academy Advisory Board will be chaired by the Director of Academic  
Development and Assessment for Global Affairs and will consist of representation from the 
following: Campus Life, Pro Humanitate Institute, Office of the Dean of the College, Center for 
Global Programs and Studies, QEP Steering Committee, Undergraduate Student Body, Graduate  
Student Body, Graduate and Professional Schools, Office of Diversity and Inclusion, ZSR  
Library, Teaching and Learning Center, College Faculty, and Professional Development Center.
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INSTITUTIONAL CAPABILITY 
Administrative Structure
Overall administration for Transcending Boundaries: Building a Global Campus Community 
will be maintained by the Provost Office of Global Affairs, working in collaboration with other 
academic and administrative units on campus. Given its mission “to develop competent and 
engaged global citizens, foster an integrated and dynamic global community, and establish a 
campus culture more global in character through initiatives, programming, and services that our 
constituents on campus (individually or in collaboration) will adopt, support and/or augment in 
advancing global affairs at WFU,” the Provost Office of Global Affairs is the appropriate conduit 
for building a global campus community. 

As Associate Provost for Global Affairs, Kline Harrison was appointed to oversee the  
implementation of our previous QEP among other responsibilities. Harrison has been leading 
the development of the current effort as QEP Administrator and will provide continuity from  
development to implementation and completion of the QEP. Therefore, the 20 percent of his 
time he had been devoting to the previous effort and then to the development of the current 
QEP will continue to be allocated for his work on building a global campus community.

For each QEP initiative, Harrison will work with a designated Center for Global Programs and 
Studies (GPS) director/coordinator and an advisory board to ensure successful development 
and implementation of their respective initiative. Furthermore, he will supervise our Director of  
Academic Development and Assessment for Global Affairs, who will be responsible for  
assessment across all initiatives. Progress and results from the assessments will then be  
reported by Harrison to the Provost (Figure 3).
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Figure 3: QEP Organizational Chart
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As part of their existing duties, each GPS director or coordinator will be responsible for supervising  
assigned staff and for convening the advisory board associated with their respective initiative. 
Because all of our initiatives are outgrowths of existing programs, the relevant duties will be  
predominately continuations rather than extensive, new responsibilities. Andrew Smith,  
Coordinator of Cross-cultural Engagement programs, will oversee Arrive@Wake; David Taylor, 
Director of Global Abroad Programs, will oversee Global AWAKEnings; Leigh Stanfield, Director 
of Global Campus Programs, will oversee Global Villages; and Michelle Klosterman, Director 
of Academic Programs and Assessment, will oversee the Global Laureates Academy. Included 
among their staff members will be a new or designated program coordinator who will be have 
direct responsibility for the administrative, logistical and programming elements of the initiative. 
Key staff members to be hired will be a writing professor and student program assistants for  
Arrive@Wake, a program coordinator and an in-country program assistant for Global  
AWAKEnings and a program coordinator for Global Villages. Also, Global Villages will be  
staffed by faculty directors who will be compensated for their co-curricular time and effort. 

As Director of Academic Development and Assessment, Michelle Klosterman will be responsible 
for the assessment and evaluation of the QEP initiatives under the advisement of a QEP  
Assessment Committee (see Appendix F for Assessment Committee membership). This  
committee will not only assist in developing the assessment schema, but also create/ 
recommend appropriate measures for review and approval by advisory boards throughout the 
developmental years of the QEP. Overseeing the development and administration of student 
learning assessments and chairing the assessment committee will involve approximately  
one-third of Klosterman’s time. Collaborating with Klosterman on developing an operational 
system for submission of assessment data, analyzing and reporting all assessment data, and 
monitoring and reporting performance metrics will be Nelson Brunsting, Director of Global  
Outreach and Research. These responsibilities are estimated to employ one-third of his time. 
Both Klosterman and Brunsting previously worked on a pre-college program we operated in 
Asia of which the intellectual property has recently been sold, thus providing them with the  
time to devote to the QEP. Assisting the two of them will be a graduate research assistant who 
will be hired next academic year.

The voluntary advisory boards for each initiative represent a cross-section of faculty, staff and 
students from across campus with a relevant interest or expertise in the initiative on which they 
are advising (see Appendix G for Advisory Boards for QEP initiatives). Their role is to provide 
informed guidance and input to their respective GPS director/coordinator and the Associate  
Provost for Global Affairs on the policies, procedures and activities of their initiative. Furthermore, 
they will be responsible for reviewing assessment data and making recommendations for 
change. During the inaugural year of their initiative, the advisory boards will meet several  
times each semester. 
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Because our initiatives are designed to be part of the fabric of Global Wake Forest and build 
upon existing programs within the Global Programs and Studies Center, separate and distinct 
space exclusively for the QEP will not be sought. Nevertheless, additional space will need to  
be acquired for four new hires (i.e., the Global Villages program coordinator, the Global  
AWAKEnings program coordinator, the graduate research assistant and the Arrive@Wake  
writing professor). Requests will be made to the University’s Space Allocation Committee with 
the hope of renting an additional office adjacent to our five GPS offices in Worrell Hall which will 
be shared by our new Global Villages program coordinator and graduate research assistant. 
In addition, we will explore the possibility of acquiring two offices in close proximity to the GPS 
Center or transforming underutilized and unnecessary hall space in Reynolda Hall (adjacent 
to the GPS Center) into two offices. Lastly, we will also seek to secure an office in the Writing 
Center for the writing professor. 
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The QEP budget is divided into six years: the current planning year plus five subsequent years 
of implementation. Figure 4 illustrates the overall revenue and expenditures associated with the 
plan across the six years. 

$      19,000
$   280,000
$               - 

 

$               - 

$      15,000
$               -

$               -
$   155,150
$               -
$     44,063

$               -
$               -
$     10,500
$     25,000
$     11,112
$       6,000
$     14,000
$       5,400
$               -

$       1,500
$       2,500

$       8,000
$       1,000
$               -
$               -
$               -

 $   299,225
$         (225)

$      19,000
$   280,000
$               - 

 

$   284,500

$       15,000
$      80,798

$     95,000
$   155,150
$       3,200
$     71,043

$               -
$               -
$     15,000
$     30,000
$     11,112
$       7,500
$     14,600
$       5,700
$               -

$       1,500
$       2,500

$       8,000
$       1,000
$               -
$               -
$     15,000

 $   816,603

REVENUE
Global Affairs Allocation for QEP Administration
Global Affairs Allocation for Initiatives
Tuition & Housing 
 EXPENSES
Personnel for QEP Administration
GPS Staff (% of salaries)
     Associate Provost for Global Affairs (20%)
     Director of Academic Development & Assessment (33%)
     Director of Global Outreach and Research (33%)
Student (Graduate Research Assistant)
Fringe - 28.4%

Personnel for Initiatives
GPS Staff (% of salaries)
New FTE’s
Students (Program Assistants)
Fringe - 28.4%

Operating Costs
Academic & Support Fees
Scholarships
Materials & Supplies
Marketing & Recruitment
Travel
Events & Entertainment
Physical Space & Furnishings
Technology
University tax (5% of tuition and housing)
QEP Launch Event
GPI Survey Tool
Website Development and Maintenance

Faculty and Staff
Faculty and Staff Development
Guest Speakers/Symposium
Faculty Incentives
Staff Incentives
Visiting Global Scholars Fund

 Total Expenses
Net of QEP Allocation

$     83,000

$               - 

 

$               -

$     33,150
$               -
$       9,415

$               -
$               -
$               -
$               -
$               -
$               -
$               -
$               -
$               -
$     35,000

$       5,000

$               -
$               -
$               -
$               -
$               -

 $     82,565
$          435

$     83,000

 

 

$   284,500

$               -
$     80,798

$     95,000
$               -
$       3,200
$     26,980

$               -
$               -
$       4,500
$       5,000
$               -
$       1,500
$          600
$          300
$               -

$               -
$               -

$               -
$               -
$               -
$               -
$     15,000

 $   517,378

Year 0
2015-2016

 QEP
Allocation

Year 1
2016-2017

 QEP
Allocation  Total Budget In-Kind

BUDGET

Figure 4. QEP Summary Budget
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$   307,952

$                 -
$      87,458

$   102,831
$               -
$       3,464
$     27,575

$               -
$               -
$               -
$       3,000
$               -
$               -
$          600
$          300
$               -

$               -
$               -
$               -
$               -
$     15,000

 $   548,180

$      20,566
$   275,000
$  9356,655 

 

$                -

$      16,236
$                -

$                -
$   194,470
$                -
$     55,229

$   714,135
$     60,000
$     19,500
$     28,500
$     10,500
$     24,500
$      5,400
$      4,400
$    47,833

$       3,000
$       2,500

$     10,000
$     10,000
$     29,500
$     16,500
$                -

 $1,252,203
$             18

$      20,566
$   275,000
$   956,655 

 

$   307,952

$      16,236
$     87,458

$   102,831
$   194,470
$       3,464
$     82,804

$   714,135
$     60,000
$     19,500
$     31,500
$     10,500
$     24,500
$      6,000
$      4,700
$    47,833

$       3,000
$       2,500

$     10,000
$     10,000
$     29,500
$     16,500
$     15,000
 $1,800,383

Year 5
2020-2021

 QEP
Allocation

 Total
Budget In-Kind

$      19,380
$   260,000
$   881,130 

 

$                -

$      15,300
$                -

$                -
$   183,253
$                -
$     52,044

$   653,535
$     60,000
$     15,500
$     20,000
$     11,000
$     27,000
$      5,100
$      4,400
$    44,057

$       2,000
$       2,500

$     10,000
$     11,500
$     28,000
$     15,500
$                -

 $1,160,688
$         (178)

$      19,380
$   260,000
$   881,130 

 

$   290,190

$      15,300
$      82,414

$     96,900
$   183,253
$       3,264
$     78,028

$   653,535
$     60,000
$     18,500
$     23,000
$     11,000
$     28,000
$      5,700
$      4,700
$    44,057

$       2,000
$       2,500

$     10,000
$     11,500
$     28,000
$     15,500
$     15,000
 $1,682,341

Year 2
2017-2018

 QEP
Allocation

 Total
Budget In-Kind

 

 

$   295,994

$                 -
$      84,062

$     98,838
$               -
$       3,329
$     26,504

$               -
$               -
$       2,000
$       3,000
$               -
$       1,000
$          600
$          300
$               -

$               -
$               -
$               -
$               -
$     15,000

 $   530,627

$      19,768
$   260,000
$   905,595 

 

$                -

$      15,606
$                -

$                -
$   186,918
$                -
$     53,085

$   673,140
$     60,000
$     17,000
$     23,500
$     11,000
$     24,500
$      5,200
$      4,400
$    45,280

$       2,500
$       2,500

$     10,000
$     11,500
$     28,500
$     15,500
$                -

 $1,190,129
$         234

$      19,768
$   265,000
$   905,595 

 

$   295,994

$      15,606
$      84,062

$     98,838
$   186,918
$       3,329
$     79,589

$   673,140
$     60,000
$     19,000
$     26,500
$     11,000
$     25,500
$      5,800
$      4,700
$    45,280

$       2,500
$       2,500

$     10,000
$     11,500
$     28,500
$     15,500
$     15,000
 $1,720,756

Year 3
2018-2019

 QEP
Allocation

 Total
Budget In-Kind

 

 

$   301,914

$                 -
$      85,743

$   100,815
$               -
$       3,396
$     27,034

$               -
$               -
$       1,500
$       3,000
$               -
$               -
$          600
$          300
$               -

$               -
$               -
$               -
$               -
$     15,000

 $   539,302

$      20,163
$   269,000
$   930,765 

 

$                -

$      15,918
$                -

$                -
$   190,656
$                -
$     54,146

$   693,330
$     60,000
$     18,000
$     26,500
$     10,500
$     24,200
$      5,300
$      4,400
$    46,538

$       2,500
$       2,500

$     10,000
$     11,250
$     28,500
$     16,000
$                -

 $1,220,239
$         (311)

$      20,163
$   269,000
$   930,765 

 

$   301,914

$      15,918
$      85,743

$   100,815
$   190,656
$       3,396
$     81,180

$   693,330
$     60,000
$     19,500
$     29,500
$     10,500
$     24,200
$      5,900
$      4,700
$    46,538

$       2,500
$       2,500

$     10,000
$     11,250
$     28,500
$     16,000
$     15,000
 $1,759,541

Year 4
2019-2020

 QEP
Allocation

 Total
Budget In-Kind

 

 

$   290,190

$                 -
$      82,414

$     96,900
$               -
$       3,264
$     25,984

$               -
$               -
$       3,000
$       3,000
$               -
$       1,000
$          600
$          300
$               -

$               -
$               -
$               -
$               -
$     15,000

 $   521,652
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Separate budgets for each of the individual initiatives can be found in Appendix H. Included 
within the budget are in-kind support and QEP allocations. Henceforth, both will become  
recurring as the initiatives continue beyond the QEP reporting period and become ongoing  
elements in the life of the University. 

While in-kind support will come from the staff in the Center for Global Programs and Studies 
(GPS), the incremental funding source for the QEP allocations will be a new Wake Forest  
education abroad program. In 2015, the University launched a study abroad opportunity in  
Barcelona, Spain, where our students had traditionally participated in affiliate programs. This 
new program, focused on business and economics, supplanted those affiliate programs which 
included these disciplines. As a result, more than 60 students participated in our program  
during its inaugural year, netting revenue that was three times what would have been received 
by Global Affairs had these students participated in Barcelona affiliate programs (and paid the 
requisite affiliate enrollment fees to Wake Forest). Given our predictions and indicators of  
maintaining similar levels of enrollment in future years, we can readily allocate $250,000-
$300,000 towards the QEP each year, including the current planning year. With such an  
existing revenue source and with additional new WFU study abroad programs on the horizon, 
the sustainability of funding for QEP is thus assured. 

Our budget model assumes salary increases of 2 percent annually. Sufficient funding will  
be available to cover these increases (as well as inflation at 2 percent) due to an anticipated  
increase in tuition of 3 percent per annum from the Barcelona program. The anticipated  
categorical expenses are shown below in Table 3. 
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LINE ITEM

Associate Provost of Global Affairs 
(QEP Director)

Director of Academic Development 
and Assessment

 
Director of Global Outreach  
and Research

 
Graduate Research Assistant  
(New Hire)

GPS Directors

GPS Advisors

GPS Program Coordinator for  
Arrive@Wake

Program Coordinators  
(3 New Hires)

Program Assistants  
(New Student Hires)

All non-student employees

Academic Support Fees

Scholarships

Materials and Supplies

Marketing and Recruitment

Travel

Events and Entertainment

Physical Space and Furnishings

Technology

University Tax

QEP Launch Event

GPI Survey Tool

 
Website Development and  
Maintenance

Faculty and Staff Development

Guest Speakers

Faculty Incentives

Staff Incentives

DETAILS

Continue to devote 20% of his time toward 
the QEP consistent with the previous QEP

Will devote 33% of her time towards the 
development and administration of the  
assessment plan

Will devote 33% of his time towards the 
collection, analysis, and reporting of the 
assessment data

Will devote 10-20 hours per week toward 
assessment processes

Percentage of time will vary by initiative

Percentage of time will vary by initiative

35% of time

 
100% of time for three  
non-Arrive@Wake initiatives

Part time student hires for summer portion 
of Arrive@Wake

28.4% of employee salaries

Global AWAKEnings only

Global AWAKEnings only 
 
 
 
 
 
 
 
 

 
 
Global AWAKEnings only

One-time cost

Purchase cost for indirect  
measurement tool

CATEGORY

Operating
Expenses

Personnel

Faculty &
Staff

SUB-CATEGORY

QEP Administration

Initiatives                                        
Fringe

QEP Administration 
and QEP Initiatives 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

QEP Administration 
 
 
 
 
 
 

Development and 
Incentives

Table 3. QEP Categorical Expenses
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TIMELINE
An expanded implementation timeline for the Global Campus Community has been developed 
for fall 2015 through summer 2021 (Appendix I). The timeline includes a planning year (AY 
2015-2016) in addition to five years for the full implementation of the QEP (2016-2021). The 
timeline is divided into initiatives, assessment, administration, and marketing to facilitate  
monitoring of progress towards both individual and overall program goals.  

QEP ASSESSMENT PLAN 
Goals of Assessment

At the institutional level, assessment serves to document, modify, and improve practice.  
Evidence of student learning is the foundation of the QEP assessment plan as it documents 
progress towards a predetermined set of goals. Once evidence is evaluated, modifications to 
programs – and modifications to the process of assessing those programs – are made in order 
to improve practice. At Wake Forest, we will engage in a continual and responsive  
assessment cycle to evaluate progress towards successful implementation of the QEP.

The University mission and strategic plan emphasize the need for strengthening the global 
mindset of students, faculty and staff within the basic disciplines of human knowledge and 
through applying and using that knowledge in the service of humanity. The aforementioned key 
initiatives and environments supporting student learning will leverage the intimacy and vitality  
of the University to accomplish this goal. Further, the assessment plan will be used to  
evaluate progress towards this goal and aims to answer the following institutional and  
programmatic question:

To what extent does student, faculty, and staff participation in initiatives focused on the  
development of global mindsets contribute to their ability to:

• Interpret global events, values, and practices from multiple cultural perspectives? 
• Explain how their own perspective and experiences influence their understanding of  
  other cultures? 
• Collaborate across diverse cultures and settings to address complex global challenges? 
• Negotiate intercultural interactions using appropriate verbal and nonverbal communication  
  skills? 
• Formulate solutions to global challenges through informed decision-making and reflection?

Through evaluation of the QEP initiatives and assessment of student learning outcomes, we can 
better understand the extent to which our identified initiatives contribute to the development of a 
global campus community. While not every SLO is addressed by every QEP initiative (see Table 2) 
collectively, participation in the QEP initiatives will lead to the development of a global  
campus community. 
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The measures proposed in this QEP assessment plan provide a longitudinal look at student, 
faculty and staff learning, and our progress towards developing and implementing the QEP. Both 
program evaluation (i.e., the metrics used to gauge interest and participation in, and satisfaction 
with, the structure and implementation of key initiatives) and assessment of learning outcomes 
are part of the following assessment plan. 

The results of evaluation and assessment will allow Wake Forest University to not only measure 
program impact, but also to clarify our institutional needs and suggest changes to the key  
initiatives and the ways in which we measure student learning. Therefore the assessment plan 
has two goals: the annual revision of programming and the annual revision of assessment  
methods to increase the likelihood of successfully developing the global mindsets of the  
University’s students, faculty, and staff. 

Development of the Assessment Plan 
The assessment plan was developed in collaboration with several University offices and  
departments and included representation from the College faculty, the Teaching and Learning 
Center, Institutional Research, Office of Residence Life and Housing, and Global Programs and 
Studies. To ensure broad-based involvement and quality in the evaluation and assessment of 
the QEP, participants with expertise in assessment in their respective fields were invited by the 
QEP Administrator to serve on the QEP Assessment Committee. Each member of the QEP  
Assessment Committee has knowledge of and experience with creating and evaluating  
assessment plans for either curricular or co-curricular programs, and therefore can contribute a  
diverse knowledge-base to the development of the QEP assessment plan. The QEP  
Assessment Committee will continue to serve as a contributing body to the development and 
implementation of the QEP throughout its lifespan. 

Data Collection

An assessment plan for each initiative has been developed (see Appendix J), the results of 
which will collectively contribute to measuring progress towards the development of a global 
campus community. Four characteristics were identified as being essential to the development 
of a successful assessment plan for each initiative: accuracy, consistency, completeness  
and timeliness. 

To provide the most accurate and valid results, both direct and indirect measures will be used 
to assess student learning and determine our progress towards the successful development and 
implementation of each initiative. Further, the psychometric properties of commercially available 
instruments were examined prior to their inclusion in the relevant assessment plans.

Wake Forest University  |  TIMELINE  |  QEP ASSESSMENT PLAN
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The use of both direct and indirect measures will also contribute to the consistency (or reliability) 
of results. Additionally, in the case of the use of rubrics to directly assess student learning,  
multiple raters will be used to establish inter-rater reliability.

The completeness of the QEP assessment plan will be ensured through the use of multiple 
measures of student learning, combined with the tracking of specific metrics in each initiative to 
inform program evaluation and development over the lifespan of the QEP. Comparison of data 
year-to-year will provide a collective and more holistic view of our progress towards developing 
a global campus community.

Lastly, to ensure the timeliness of each assessment plan, assessment has been included as  
a key feature of the expanded QEP timeline (see Appendix I), and each metric used in  
program evaluation or the assessment of student learning (in Appendix J) includes a schedule  
for completion.  

Program Outcomes

To monitor progress in implementing the QEP initiatives, several performance metrics will  
be collected. Student, faculty and staff interest, participation and satisfaction levels regarding 
programs will be examined. Additionally, differences between participants’ program  
expectations and their satisfaction with the programs’ ability to address the five SLOs will be 
monitored. Participants’ qualitative responses on open-ended survey items before and after  
participation in each initiative will be examined using term frequency, content and thematic 
analyses. See program outcomes for each initiatives (Appendix J) for more details.  

Student Learning Outcomes: Direct Measures

For each QEP initiative, direct measures of student (and/or faculty and staff) learning will be 
used to evaluate progress towards achieving a global campus community. Based on the  
identified student learning outcomes (SLOs), the QEP Assessment Committee developed a  
QEP rubric that will be used to assess the five QEP SLOs. 

The QEP rubric was adapted from four relevant AAC&U VALUE rubrics – Intercultural  
Competencies and Knowledge, Global Learning, Civic Engagement, and Integrative Learning. 
These are the same four AAC&U VALUE rubrics used by Wake Forest College, our liberal arts 
undergraduate school, to develop its Social Relevance and Intercultural Learning rubrics (used 
to evaluate students’ progress on global competency development). As many elements  
of the QEP initiatives will include coursework and curricular elements, it is imperative that  
assessment efforts associated with the QEP parallel efforts of the College. However, the added 
complexity of co-curricular elements in the QEP initiatives, and QEP-specific SLOs, warranted 
the development of a QEP rubric. 
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DESCRIPTION OF RUBRIC 
As illustrated in Appendix K, the QEP rubric follows a similar format to the AAC&U VALUE  
rubrics. The QEP rubric consists of the five threads, which contribute to a global campus  
community (Intercultural Inquiry, Self-Awareness, Community Interaction, Intercultural  
Communication, and Global Responsibility) and the associated SLOs. Each row consists of 
performance descriptors or criteria, describing what students are expected to know and be able 
to do over time with respect to each thread in order to demonstrate progress towards the SLO. 
Lastly, performance levels (from benchmark to capstone) are captured in each column.  

APPLICATION OF RUBRIC 
For each initiative, student work samples (e.g., student case study analyses, projects and  
portfolios) will be collected to which all or portions of the QEP rubric will be applied. For  
example, if an initiative addresses three SLOs, the corresponding criterion for each of the three 
SLOs will be applied to the student work sample. For uses of work samples, SLOs will be  
applied in each initiative and in annual performance criteria (see Appendix J).  

Pre- and post-assignment descriptions for student work samples will be developed during the 
planning year for each initiative. A common format for assessment tasks (e.g., portfolios,  
projects and case studies) will be developed by the Director of Academic Development and 
Assessment for Global Affairs and the Director of the Teaching and Learning Center based on 
research studies focused on the development and use of such tasks. This format will be shared 
with the directors of each initiative advisory board at which point each advisory board will be 
responsible for creating the actual assessment task description for use in the program. The pre- 
and post-assessment task descriptions for each initiative will be reviewed by the QEP  
assessment committee, the Director of Academic Development and Assessment for Global  
Affairs, and the Director of Global Outreach and Research for validity and reliability prior to use.  

Reliability and Validity

Although the QEP rubric includes the same criteria as two of the rubrics used and validated  
by the College in its examination of the core education competencies, it will be necessary to 
validate and examine the reliability of the QEP rubric for use on student work samples emerging 
from the QEP initiatives. To examine the validity and reliability of the QEP rubric, a QEP  
assessment team, under the guidance of the Director of Academic Development and  
Assessment for Global Affairs, will follow the recommendations of the AAC&U for calibrating 
rubrics, a process that mirrors methods completed in the College to calibrate the core  
education competency rubrics at Wake Forest University in 2013-2015. 

Wake Forest University  |  QEP ASSESSMENT PLAN

63



During a two-day assessment summit, a group of at least three evaluators will convene to  
examine student work from each program. Likely participants for the assessment summit  
include the Director of Global Outreach and Research, a graduate research assistant, and 
program coordinators from each initiative. The assessment summit will provide an opportunity 
to those evaluating student work samples to learn more about the QEP assessment process, 
familiarize themselves with the QEP rubric and discuss the use of the QEP rubric on student 
work samples.   

On day one of the assessment summit, the assessment team will familiarize itself with the  
QEP assessment plan, the QEP rubric, thread descriptions, student learning outcomes and  
performance descriptors/criteria. Several rounds of interactive discussion will be led by the 
Director of Academic Development and Assessment for Global Affairs to answer any questions 
about how to interpret general and specific criteria. Each member will review assignment  
descriptions and be presented with a sample of student work for that task. Team members will 
then score a sample of student work using the QEP rubric, highlighting specific evidence from 
the work sample to support score choices and reasoning. The team will then review and discuss 
the scores one level and one dimension at a time, determine average score, and work towards 
consensus on how to interpret the QEP rubric criteria. 

On day two of the assessment summit, student work samples for the entire program will be  
distributed evenly among the team with at least two raters assigned to each sample. Team 
members will utilize Campus Labs’ Baseline (an online assessment platform, which is also  
currently being used by the University) and be instructed on how to use the online QEP rubric  
to input student scores. Team members will then use the QEP rubric to score at least 10 percent 
of the student work samples that afternoon. A random sample of work samples will be reviewed, 
comparing each reviewer’s scores, to confirm inter-rater reliability and again reconcile any  
challenges associated with applying the QEP rubric to student work samples. Team members 
will then be tasked with completing the assessment of their assigned student work samples 
within one month of the assessment summit using the online QEP rubric (uploaded to Campus  
Labs’ Baseline). 

Based on projected enrollment in the first year, it is reasonable to expect that each student work 
sample will be evaluated by at least two team members. In subsequent years, based on  
enrollment, the amount of time needed to evaluate each work sample, and confirmed reliability 
of the rubric, it may be determined that only one rater needs to be assigned to each sample, 
with 10 to 20 percent of work samples being reviewed by two raters. If any inconsistencies  
between raters are noticed in this spot-check process, the assessment team will reconvene  
to discuss potential discrepancies and re-evaluate rubric criteria. 

In the case in which the QEP initiative includes a curricular component, the use of rubrics will be 
external to any grades associated with the courses. Faculty may help with the design and  
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modification of assignments to which the rubrics are applied; however, they will not participate  
in scoring the tasks using the QEP rubric and will have the autonomy to score assignments  
as they see fit. Evaluation of progress towards the student learning outcomes associated  
with the Global Campus Community is an independent process and occurs over time – not  
necessarily aligned with rigid pre- and post-course or program settings. While most measures 
will be administered pre- and post-program, the collective data-set will be evaluated  
comprehensively, year-to-year. 
 
Student Learning Outcomes: Indirect Measures of Assessment

The Assessment Committee sought to identify a validated and reliable indirect measure with 
constructs that aligned with the five SLOs in order to complement the rubric in assessing  
student progress toward the learning outcomes. Based on the research and recommendations 
from colleagues, the Committee examined the following instruments: Global Perspectives  
Inventory (GPI), Intercultural Effectiveness Scale, Cross-Cultural Adaptability Inventory, Cultural  
Intelligence Scale, Hett’s Global Mindedness Scale, national surveys from the Higher Education 
Research Institute (HERI), and the Intercultural Development Inventory. 

As each of the measures examined report strong psychometric properties, we considered the 
usefulness of each measure in terms of its alignment with our five SLOs, the ease of  
administration and completion (as our initiatives involve a broad-based constituency of faculty, 
staff and students), and viability in terms of cost, training needs and access. Two instruments 
(Global Perspectives Inventory and the Intercultural Effectiveness Scale) were identified as  
having construct scales aligned with the five SLOs. The Committee selected the Global  
Perspectives Inventory based on the ease of administration, the ability to add items, and on  
the closeness of alignment between its constructs and the SLOs (Table 4).

Wake Forest University  |  QEP ASSESSMENT PLAN

65



QEP STUDENT LEARNING 
OUTCOMES

SLO 1. Interpret global events, 
values and practices from 
multiple cultural perspectives

SLO 2. Explain how their own 
perspective and experiences 
influence their understanding 
of other cultures. 
 

SLO 3. Collaborate across 
diverse cultures and settings 
to address complex global 
challenges.

SLO 4. Negotiate intercultural 
interactions using appropriate 
verbal and nonverbal  
communication skills.

SLO 5. Formulate solutions 
to global challenges through 
informed decision-making  
and reflection.

CONSTRUCT DEFINITION 

Degree of complexity of one’s view of the importance 
of cultural context in judging what is important to 
know and value.

Level of respect for and acceptance of cultural  
perspectives different from one’s own and degree  
of emotional confidence when living in complex  
situations, which reflects an “emotional  
intelligence” that is important in one’s processing 
encounters with other cultures.

Degree of engagement with others who are  
different from oneself and degree of cultural  
sensitivity in living in pluralistic settings. 

Degree of engagement with others who are  
different from oneself and degree of cultural  
sensitivity in living in pluralistic settings. 

Level of interdependence and social concern for 
others. Example item: “I consciously behave in 
terms of making a difference.”

GPI SCALES 

Knowing 
 
 
 
Affect 
 
 
 
 
 
 
Social Interaction 
 
 
 

Social Interaction 

 

 

Social Responsibility

Table 4. Alignment Between SLOs And GPI Scales

Scale     Test-Retest Semester  Internal Consistency
     (N=246)    (N=9773)

Knowing     .67    .657

Affect     .59    .734

Social Interaction    .58    .700

Social Responsibility   .73    .732

Table 5. Psychometric Properties Of The Global 
Perspectives Inventory

Reliability and Validity

The GPI has documented test-retest and internal consistency reliability. Table 5 outlines the  
reliability of the relevant scales.

The test-retest reliability shows the scales are both reliable over time and also dynamic and 
non-static. Similarly, the internal consistency is moderate or high across the four scales. With 
regard to validity, there is evidence to support the face and criterion validity of the GPI. In  
addition, one study (Glass, 2012) found potential for concurrent validity, as the scales of the 
GPI correlated with student report of their elective participation in curricular and co-curricular 
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activities designed at least in part to increase student intercultural skills. The GPI does not have 
documented predictive, convergent or discriminant validity to this point, which is a limitation. 
Similarly, measurement invariance (i.e., the degree to which the scales hold equally across  
different age, gender or racial/ethnic groups) has not been reported for the GPI. However, plans 
are in progress at Iowa State University to conduct research to assess further types of reliability 
of the GPI. Despite these limitations, the Assessment Committee determined the GPI was the 
best measure for the purpose of assessing and evaluating the QEP initiatives. 

Data Analysis

Analysis of student, faculty and staff work samples, along with data collected through  
administration of the GPI, will be analyzed at the group or cohort level. It would be useful to  
examine individual student progress towards achieving a global mindset. However, the cohort 
level of analysis is more appropriate to our aims of tracking progress towards development  
of a global campus community. 

According to the assessment schedule in Appendix J, student work samples will be uploaded by 
the program coordinators of each initiative to Sakai – an online learning management system 
currently being used by the University. Once student work samples have been scored using the 
rubric rating process, all scores and raw data collected through administration of the GPI will be 
housed in Campus Labs’ Baseline, an online assessment platform. This platform is currently  
being used by the University to track progress on the core educational competencies.  

Participant responses on open-ended survey questions from pre- and post-program surveys 
will be analyzed using three qualitative data analysis techniques: term frequency, content, and 
thematic analyses. For quantitative data, in lieu of using raw scores or predetermined levels of 
performance on a rubric of the GPI, effect size (Cohen’s d) will be used to examine any changes 
in student, faculty or staff learning. Effect sizes provide information about the magnitude and 
direction of the difference between two groups or the relationship between two variables. In 
comparison to statistical significance, effect sizes allow for interpretation of the magnitude of 
change or growth in outcomes and are less influenced by changes in sample size. Further, even 
in cases where significant difference is not found between groups, effect size can provide more 
detailed information about growth or change in outcomes.

As shown in Appendix J, both within-group and between-group effect sizes will be calculated 
for most program outcome measures. Within-group effect sizes examine differences within one 
population at two points in time, such as in a pre- and post-testing scenario. The within-group 
effect sizes determine the magnitude and direction of differences within a group before and after 
an intervention, regardless of whether statistical significance is detected. 
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Between-group effect sizes examine the magnitude and direction of differences between two  
different populations (e.g., an experimental and a comparison group in a quasi-experimental 
study at one point of time). Because rubric criteria for two of the College’s core educational  
competency rubrics match the criteria on the QEP rubric, it is possible to use data collected by 
the College in its academic programs as a between-group comparison sample.    

As a comparison sample for GPI data, non-participants of the QEP initiatives will be invited to 
voluntarily take the GPI. For QEP participants, a 95 percent response rate for the GPI is expected 
because we intend to administer the survey in person during the first and last day of each  
initiative. A 25 percent response rate among non-QEP participants is expected which is  
comparable to those typically found by the GPI administration team and as our institutional  
average. Therefore, nearly four times the number of non-participating students, faculty or staff 
will be invited to take the survey each year. Invitations will be extended to the following groups 
of students to serve as comparison samples: non-participating international first-year students 
for Arrive@Wake; non-participating first-year students for Global AWAKEnings; non-participating 
sample of sophomores, juniors and seniors for Global Villages; non-participating sample of 
sophomores, juniors, seniors, faculty and staff for Global Laureates Academy.

This comparison sample will enable the University to assess the overarching QEP goal to create 
a global campus community, which includes students, faculty and staff who participate in QEP 
initiatives, and those who do not. The degree to which the four QEP initiatives indirectly impact 
the development of global mindsets among non-participants will be assessed by analyzing the 
longitudinal growth of their SLO baseline metrics, enabling the University to more fully  
determine the evolution of a comprehensive global campus community.  
 
Reporting And Dissemination

Each year, assessment and evaluation data will be used for QEP formative evaluation purposes 
and will be applied in modifying the QEP implementation and the QEP assessment plan. As  
illustrated in the QEP timeline, one initiative (Arrive@Wake) will begin in program year one 
(PY1) with the remaining three beginning in PY2 (Global AWAKEnings, Global Villages and 
Global Laureates Academy). Data collected and evaluated in the initial year for each initiative 
will be invaluable to this modification process. 

Funds have been allocated to employ staff who will implement, evaluate and monitor the  
assessment plan. The Director of Academic Development and Assessment alongside the  
Director of Global Outreach and Research and a dedicated graduate research assistant will 
ensure the assessment plan is executed successfully and will participate in the data collection 
and analysis process.
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Annual results of data analysis will be made available to the QEP Administrator and the QEP 
assessment committee in the form of a draft annual report for each initiative. Each report will 
include the following: 

1. A summary of major activities and accomplishments related to the initiative;

2. A summary of participation in key initiatives and other program evaluation metrics;

3. An assessment of progress toward student learning outcomes – and when applicable –  
   changes from previous years; and 

4. A list of recommended steps to be taken in the coming year to build on lessons  
    learned and major accomplishments.

Wake Forest University  |  QEP ASSESSMENT PLAN

69



The QEP Assessment Committee will engage in the data validation process in which any errors 
detected in data analysis or reporting procedures will be addressed and fixes will be applied to 
the systems that provide the data (Figure 5). Following data validation, the QEP Administrator 
will then simultaneously convene the chairs of the QEP Advisory Boards and key constituents 
across the University (i.e., student, faculty, staff and administrative groups) to review the results 
from each initiative and recommend program adjustments to share with each Advisory Board. 
The Advisory Boards will then convene to discuss the effectiveness of the overall program  
design and will make recommendations to the QEP Administrator about program changes and 
enhancements. Each Advisory Board may also request additional evaluation or assessment 
data or may find the existing methodology insufficient for informing program adjustments.  
Therefore, recommendations for further program evaluation and/or adjustments to the QEP  
Assessment Plan will also be considered at this time.

Figure 5. QEP Assessment System

Associate Provost of Global Affairs; Director of Academic Development and 
Assessment*; Director of Global Campus Porgrams*; Director of Global Abroad 
Programs*; Coordinator of Cross-Cultural Engagement and ELSE*; Director of 

Global Outreach and Research; Graduate Research Assistant:

• Recommend adjustments to initiatives
• Reallocate resources

• Monitor and review assessment plan
• Aggregate assessment data

• Record keeping and reporting
*Chairs of Advisory Boards

Dept. Chairs & Academic 
Program Directors

Global AWAKEnings 
Advisory Board

QEP
Steering

Committee

QEP
Assessment
Committee

Staff Advisory Council

Global Villages 
Advisory Board

Provost

Campus Life  
Advisory Council

Global Laureates  
Academy Advisory Board

Dean’s Council

Arrive @Wake 
Advisory Board

In response to the assessment results, resources will be moved or reallocated to support any 
recommended programming or assessment plan adjustments. The results of assessment will  
be linked to program review, planning and budgeting. Further, the annual reports, combined  
with recorded adjustments to the key initiatives and/or the QEP assessment plan, will be used 
for external reporting purposes, including preparation of the QEP report to SACS-COC at the  
conclusion of PY5 on the five-year impact of building a global campus community at Wake 
Forest University. 
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APPENDICES 
Appendix A.  |  Wake Forest University Mission Statement

Wake Forest is a university dedicated to the pursuit of excellence in the liberal arts and in graduate 
and professional education. Its distinctiveness in its pursuit of its mission derives from its private, 
coeducational, and residential character; its size and location; and its Baptist heritage. Each of 
these factors constitutes a significant aspect of the unique character of the institution. 

The University is now comprised of six constituent parts: Wake Forest College; the Graduate 
School of Arts and Sciences; the School of Law, the School of Medicine, the School of Business 
and the School of Divinity. It seeks to honor the ideals of liberal learning, which entail  
commitment to transmission of cultural heritages; teaching the modes of learning in the 
basic disciplines of human knowledge; developing critical appreciation of moral, aesthetic 
and religious values; advancing the frontiers of knowledge through in-depth study and 
research; and applying and using knowledge in the service of humanity. 

Wake Forest has been dedicated to the liberal arts for over a century and a half; this means  
education in the fundamental fields of human knowledge and achievement, as distinguished 
from education that is technical or narrowly vocational. It seeks to encourage habits of mind 
that ask “why,” that evaluate evidence, that are open to new ideas, that attempt to understand 
and appreciate the perspectives of others, that accept complexity and grapple with it, that admit 
error, and that pursue truth. Wake Forest College has by far the largest student body in the 
University, and its function is central to the University’s larger life. The College and the Graduate 
School are most singularly focused on learning for its own sake; they, therefore, serve as  
exemplars of specific academic values in the life of the University.

Beginning as early as 1894, Wake Forest accepted an obligation to provide professional  
training in a number of fields, as a complement to its primary mission of liberal arts education. 
This responsibility is fulfilled in the conviction that the humane values embodied in the liberal 
arts are also centrally relevant to the professions. Professional education at Wake Forest is 
characterized by a commitment to ethical and other professional ideals that transcend technical 
skills. Like the Graduate School, the professional schools are dedicated to the advancement of 
learning in their fields. In addition, they are specifically committed to the application of knowledge 
to solving concrete problems of human beings. They are strengthened by values and goals which 
they share with the College and Graduate School, and the professional schools enhance the 
work of these schools and the University as a whole by serving as models of service to humanity. 

Wake Forest was founded by private initiative, and ultimate decision-making authority lies in  
a privately-appointed Board of Trustees rather than in a public body. Funded to a large extent 
from private sources of support, it is determined to chart its own course in the pursuit of its goals. 
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As a co-educational institution, it seeks to “educate together” persons of both sexes and from a 
wide range of backgrounds - racial, ethnic, religious, geographical, socioeconomic, and cultural. 
Its residential features are conducive to learning and the pursuit of a wide range of co-curricular 
activities. It has made a conscious choice to remain small in overall size; it takes pride in being 
able to function as a community rather than a conglomerate. Its location in the Piedmont area 
of North Carolina engenders an ethos that is distinctively Southern, and more specifically North 
Carolinian. As it seeks further to broaden its constituency and to receive national recognition, it is 
also finding ways to maintain the ethos associated with its regional roots. 

Wake Forest is proud of its Baptist and Christian heritage. For more than a century and a half, 
it has provided the University an indispensable basis for its mission and purpose, enabling 
Wake Forest to educate thousands of ministers and lay people for enlightened leadership in 
their churches and communities. Far from being exclusive and parochial, this religious tradition 
gives the University roots that ensure its lasting identity and branches that provide a supportive 
environment for a wide variety of faiths. The Baptist insistence on both separation of church and 
state and local autonomy has helped to protect the University from interference and domination 
by outside interests, whether these be commercial, governmental, or ecclesiastical. The Baptist 
stress upon an uncoerced conscience in matters of religious belief has been translated into a 
concern for academic freedom. The Baptist emphasis upon revealed truth enables a strong 
religious critique of human reason, even as the claims of revelation are put under the scrutiny 
of reason. The character of intellectual life at Wake Forest encourages open and frank dialogue 
and provides assurance that the University will be ecumenical and not provincial in scope, and 
that it must encompass perspectives other than the Christian. Wake Forest thus seeks to  
maintain and invigorate what is noblest in its religious heritage.

 
Appendix B.  |  Core Educational Competencies

Fundamental Competencies – Graduates of Wake Forest University will develop fundamental 
skills that allow them to identify, understand, interpret, and share information and knowledge.

• Critical Reading – The process of understanding, extracting, and questioning written text  
   that allows for the comprehensive explanation of issues, ideas, artifacts, and events before  
   accepting or challenging an opinion or conclusion or constructing new. 
• Quantitative Literacy – The comfort in and ability to work with numerical data to reason,  
   solve quantitative problems, and create and communicate sophisticated arguments  
   supported by quantitative evidence. 
• Communication – The ability to express ideas clearly, exchange knowledge, foster  
   understanding, and/or persuade one’s audience in written and oral form.

Higher-Order Competencies – Graduates of Wake Forest University will develop skills to  
identify, interpret, and solve problems through the application of logical and creative processes.
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• Inquiry & Analysis – The systematic process of exploring issues, objects, or works by 
   collecting evidence, deconstructing that which is complex, and developing informed  
   conclusions or judgments. 
• Critical Thinking – The ability to explore ideas comprehensively, to ask relevant questions,  
  to evaluate evidence, to imagine and test alternative points of view before accepting or  
  formulating a conclusion. 
• Creative Thinking – The ability to recognize patterns, combine or synthesize knowledge,  
  explore alternative ways of knowing or being in order to create, innovate, or solve problems.

Global Engagement Competencies – Graduates of Wake Forest University will develop  
self-awareness, an appreciation for diverse views, and both a scholarly and applied  
understanding of cultural differences that affect social, economic, and political life so that  
they might engage in the world in thoughtful and ethical ways.

 • Intercultural Learning – A set of cognitive, affective, and behavioral skills and characteristics  
   that support a student’s understanding of people, events, and processes from other cultures.  
• Social Relevance – The ability to apply or translate discipline-specific knowledge and  
   education in the liberal arts to social, economic, and political issues for the betterment  
   of our world.

Appendix C.  |  QEP Steering Committee Membership
• Provost Office: Global Affairs – Kline Harrison 
• College 

- Dean’s Office – Jose Villalba 
- Division I (Humanities) – Simeon Ilesamni 
- Division II (Literature/Languages) – Luis Gonzalez 
- Division III (Fine Arts) – Brook Davis 
- Division IV (Social Sciences) – Ian Taplin 
- Division V (Math & Sciences) – Carole Gibson 

• Graduate School – Brad Jones  
• Business School – Amy Wallis 
• Law School – Dick Schneider 
• Divinity School – Neal Walls 
• Library – Lauren Corbett 
• Campus Life – Penny Rue 
• Student Representative (US) – Harsh Patolia  
• Student Representative (International) – Mengya Li 
• Global Programs and Studies – Leigh Stanfield 
• Scribe – Michaele Cook
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Appendix D.  |  QEP Subcommittee Membership

Kline Harrison

Luis Gonzalez

Dick Schneider

Brad Jones

Mengya Li

Andrew Smith

Michelle Klosterman

Anne Boyle

Martha Allman

Catherine Ross

Wesley Harris 

Carole Gibson

Simeon Ilesamni

Amy Wallis

Neal Walls 

Harsh Patolia

David Finn

Mary Wayne-Thomas

Peter Kairoff

David Taylor

Jessica Francis

Tim Auman

Mary Gerardy

 
 
Leigh Stanfield

Jose Villalba

Brook Davis

Ian Taplin

Penny Rue

Lauren Corbett

Shayla Herndon-Edmunds

Allison McWilliams

Angela Mazaris

Candelas Gala

Lauren Formica

 
Steve Duke

ADDT’L AREA OF REPRESENTATION

Assoc Provost of Global Affairs

Assoc Professor of Spanish

Professor of Law

Dean of the Graduate School

Class of 2016

Prog Coord of CCE & ELSE

Director of Pre-College Programs

Assoc Dean- St-Fac Acad Initiatives

Dean of Admissions

Director of TLC

Interim Director of OMA 

Professor of Biology

Professor of Religion

Professor of Practice

Assoc Professor of Old  
Testament Interpretation

Class of 2016

Professor of Art

Professor of Theatre

Professor of Music

Director of Global Abroad Programs

Assistant Director of Study Abroad

University Chaplain

Assoc. VP and Co-Director of  
Pro Humanitate Institute

 
Director of Global Campus Programs

Assoc Dean- Fac Recr, Diversity & Inclusion

Assoc Professor of Theatre

Professor of Sociology

VP for Campus Life

Director of Resource Services

Manager of Diversity Education

Director of Mentoring & Alum Prof Dev

Director of LGBTQ Center

Professor of Romance Languages

Class of 2016, Economics Major

 
Exec. Dir. of Global Student/Faculty  
Development and Risk Management

Provost Office

Division II (Literature/Languages)

Law School

Graduate School

Student (International)

Global Programs & Studies

Global Programs & Studies

Dean of the College

Admissions

Teaching & Learning Center

Office of Multicultural Affairs 

Division V (Math & Sciences)

Division I (Humanities)

School of Business

School of Divinity 

Student (Undergraduate)

Division III (Fine Arts)

Division III (Fine Arts)

WFU Abroad Programs

Global Programs & Studies

Global Programs & Studies

Chaplain’s Office

Campus Life 

 
Global Programs & Studies

Dean of the College

Division III (Fine Arts)

Division IV (Social Sciences)

Campus Life

ZSR Library

Office of Diversity & Inclusion

Office of Personal & Career Development

Office of Diversity & Inclusion

Languages Across the Curriculum (LAC)

Student (Undergraduate)

 
Global Programs & Studies

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND

INBOUND 

OUTBOUND

OUTBOUND

OUTBOUND

OUTBOUND

 
OUTBOUND

OUTBOUND

OUTBOUND

OUTBOUND

OUTBOUND

OUTBOUND

OUTBOUND

OUTBOUND

 
 
WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

WITHIN BOUNDS

 
WITHIN BOUNDS

Subcommittee Chair

Global Advisory Committee

Professor of Chemistry, LDP 2013-2014

Accounting & Psychology Majors

LIAISE Team Member

LIAISE Team Member

Professor of English

 

Subcommittee Co-Chair

Parent of student who studied abroad

 
Pre-Med

Chair of Study Abroad Committee

WFU Venice Program Director

Subcommittee Co-Chair

Leadership Dev Program 2013-2014

 
 
Subcommittee Chair

Assoc Prof of Counseling, LDP 2013-2014

Director of INS Minor

Leadership Dev Program 2013-2014

Leadership Dev Program 2013-2014

WFU Salamanca Program Director

President’s Aide, Pres of SEAC,  
VSC Spec Events Chair

CCE Program, IC3 Committee Member

Provost Office

Division II (Literature/Languages)

Law School

Graduate School

Students/Peers

LIAISE Team- Faculty Working Group

LIAISE Team- Student Working Group

Faculty Colleagues

Admissions

TLC Constituents

Office of Multicultural Affairs 

Division V (Math & Sciences)

Division I (Humanities)

School of Business

Divinity School

 
Students/Peers

Study Abroad Committee

Division III/WFU Faculty-Led Programs

WFU Abroad Programs

Global Abroad Programs - Affiliate

Global Abroad Programs - Wake Forest

Faith-based service abroad

Global Service

Global Campus Programs

Dean’s Office

Division III (Fine Arts)

Division IV (Social Sciences)

Campus Life

ZSR Faculty, Staff, Student Ambassadors

ODI

OPCD

LGBTQ Center and LDP (info gathered)

Romance Languages Faculty

Students/Peers

 
IC3 Committee

POSITION/TITLE DEPARTMENT SUBCOMMITTEE FOCUS GROUP TARGET



Students will be able to: identify their own cultural rules and biases; articulate an  
understanding of the complexity of elements important to members of another culture; 
identify and use components of other cultural perspectives; ask questions about other 
cultures; demonstrate respectful interactions with individuals from other cultures

Increase diversity in origin of enrolled students; decreased attrition of enrolled  
students; increase student GPA for international students 

Students will be able to: adapt behaviors effectively in WFU academic environment 
(includes oral, written, and interpersonal skills); demonstrate curiosity about other 
cultures; recognize own cultural biases; identify differing cultural perspectives; 
suspend judgment when encountering difference; expand knowledge of global issues; 
explain and analyze ethical, social, and environmental consequences of personal, 
local, and national decisions on global systems; describe and discuss complexity and 
historical context of important US cultural issues, such as race, gender, and sexuality; 
ask questions about other cultures

Increase staff and training in Writing Center to address second language acquisition 
and use; provide staff development on literacy challenges faced by English Language 
Leaners; Increase comprehensive ESL assistance for internaitonal students 

Increased professional development around teaching/advising/supporting  
international students; Inclusion of global competency development as valued  
realm of the faculty/staff position 

Student will be able to: synthesize connections among experiences outside of the formal 
classroom to deepen understanding of fields of study and to broaden own points of 
view; explain how cultures historically or in contemporary contexts contain power 
structures, with varied cultures and worldviews

Students will be able to: seek opportunities to live with and learn from other students 
with diverse backgrounds; articulate how commonalities and differences between  
students’ cultures influence behaviors

Students will be able to: identify their responsibility to society – locally, nationally, and 
globally – in terms of ethical, social, and environmental issues; connect knowledge 
(facts, theories, etc.) from their own academic study/field/discipline to the development 
of the broader community

Students will be able to share diverse cultural experiences with the broader community 

Increase expression of the value of diverse cultures to the strengthening of the 
campus community; improve safe housing alternatives with adequate transportation 
to campus; centralize communications of events related to the development of global 
competencies at Wake Forest; encourage open dialogue about emotional health 
among international students; increase opportunities for students to engage in open, 
constructive dialogue about cultural differences

Identify open and interested students to serve as mentors to international students; 
increase number of mentorships connecting domestic to international students; 

Increase participation in community-based learning experiences focused on  
emotional and physical health

To provide support for  
transition to Wake Forest 
 
 
 
To diversify student body and 
identify students most likely 
to succeed at Wake 
 
To increase opportunities for 
international students to  
maximize their learning as 
related to classroom and 
academic culture, including 
interacting effectively with  
faculty, academic support 
staff, and fellow students 
within the framework of 
global learning 
 
 
 
To make global competencies 
a valued and supported aspect 
of the faculty/staff role 
 
 
To improve the emotional and 
physical health; living and 
community experiences;  
co-curricular and extra-
curricular engagement; peer 
support; student professional 
development; and  
social health of incoming 
international students

Admissions 
and 
Orientation 
 
 
 
 
 
 
Academic 
Programming 
and Support

 
 

Faculty and Staff

Development 
and Engagement

Offer a more expansive and relevant orientation program for incoming international students

Offer a first year or summer academic experience for incoming international students  
 
 
Continue to enhance the international student selection process 
 

Advance an academic and classroom culture that values and supports both the presence and 
the adaptation of international students.

Enhance and require coursework on intercultural competency for international students. 
 
 
 
 
 
Provide more comprehensive English language/ESL assistance for international students

Better equip the Writing Center in addressing international student needs 
 
Make intercultural competencies a valued realm of faculty/staff position 
 
Provide Increased training for faculty and staff regardning intercultural competence and  
teaching/advising/supporting international students

Facilitate deeper co- and extra-curricular engagement among international students

 
 
 
Maximize the intercultural living/community experiences for international students on  
campus or on our programs abroad

 
Develop and facilitate community outreach opportunities for international students.

 
 
 
Enhance programming, opportunities, and  support for international students to receive  
personal and career development.  

Develop programs/activities/venues to make international students feel welcomed and valued

 
 
 
 
 
Facilitate and support student mentoring opportunities linking international  
and domestic students

Provide programming and opportunities to facilitate international students’ well-being.

2a

2a  
 
 
2b 
 

2a 

2a 
 
 
 
 
 
2b

2b 
 
2a 
 
2b  

2a

 
 
 
2a 

 
2a

 
 
 
2a  
  

2b

 
 
 
 
 
2b 

2b

STUDENT LEARNING OUTCOMES (2A) OR MEASURES FOR ENVIRONMENTS  
SUPPORTING STUDENT LEARNING (2B)

INSTITUTIONAL NEEDSFOCAL AREA 2a or 2b POSSIBLE INITIATIVES
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Appendix E.  |  QEP Subcommittee Findings
         QEP Inbound Subcommittee Recommendations



Students will be able to: identify varying cultural viewpoints; show increased ability to 
empathize with people from different cultures and perspectives; and demonstrate  
advanced proficiency in a foreign language, such as the ability to communicate  
complex ideas.

Student will be able to: identify their own cultural rules and biases; Recognize  
intellectual and emotional dimensions of multiple worldviews and use more than one 
worldview in interactions; Analyze substantial connections between worldviews, power 
structures, and experiences of multiple cultures, incorporating respectful interactions 
with other cultures.

Students will be able to: apply intercultural experiences abroad to their interactions  
on-campus; explain the value of study abroad experiences to their development  
of intercultural competencies on-campus; and support peers as they prepare to  
study abroad.

Students will be able to: examine historical and contemporary roles, interconnections, 
and differential effects of human organizations and actions on global systems within the 
human & natural worlds; and apply knowledge & skills to implement sophisticated,  
appropriate, workable solutions to address complex global problems using interdisciplinary  
perspectives independently or with others.

Incentivize inclusivity and cross-cultural engagement in personnel.

 
 
 

Increase number of courses that incorporate intercultural competency. 
 
 
Students will be able to articulate an awareness of intercultural competencies needed  
for participation in a global community: Identifies and uses components of multiple world 
views; 

 

Expand diversity of the curriculum by providing more academic tracks with a focus on 
global studies and intercultural competencies.

Revise application process to identify and recruit students with an openness to  
global curiosity. 
 
 
 
Increase the number of diverse personnel; Increase professional development  
opportunities with an intercultural focus for all personnel.

“To provide students,  
faculty and staff more global 
opportunities on-campus. 
 
To create a campus culture 
more global in character.”

 
 
 
 
 
 
 
 
 
 
 

To provide a curriculum 
which is more interculturally 
engaged

 

To expand intercultural  
learning opportunities  
within the curriculum. 
 
 
“To prioritize global  
competence in the recruit-
ment process of faculty, staff 
and students.

To diversify the Wake Forest 
community.”

Global  
Opportunities 
Within Bounds 
(on-campus)

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academic/  
Curricular

 

Create a  
more  
diverse  
community

Create an intensive (immersion) based summer program located on the Reynolda Campus which focuses 
on international topics with a language component 
 

Design Living and Learning Communities on campus and at our satellite locations abroad  (utilize existing 
models and reference LDP Report) 
 
 

Establish intellectual engagement opportunities for return study abroad students: integrate and utilize 
student experiences [Re-entry]  Ex. CLAC, course assistantships 
 
 
 
“Career Development: 
Intentionally prepare & support students to translate their cultural/global experiences (either local or 
abroad) into characteristics attractive to employers. “ 
 

Revise the Tenure & Promotion process (faculty) and APR (staff) to include  
intercultural competencies.

Expand professional development opportunities related to cross-cultural skills, cultural  
understanding (ex. WIIC, Gatekeepers).  Provide on going training as well as on-going  
workshops for practice/application of cross-cultural skills.

Establish faculty development program to provide faculty time and compensation for course  
design/re-design.

Develop a required First-Year course on cultural competence with goal of establishing common language 
& tools for entire First-Year class whether on campus or abroad.

Focus on global engagement (prepare global citizens, global professionals, globally minded human beings) 
through Cultures & Languages Across the Curriculum (CLAC), community engagement (global & local), 
technology resources, abroad experiences, etc.

Develop Global Competency Certificate (region specific coursework, language courses, research project, 
and more). Add opportunities in more regions & languages.

Expand International Studies Minor to a Major

“Admissions: Seek an openness to global curiosity in student recruitment & application process.  
Specifically ask this in application/interview process. 
Communicate/illustrate our global campus through enhanced visuals, i.e. website, physical space,  
branding.”

Human Resources/Academic Departments:  In personnel recruitment process, communicate global  
understanding as priority and value.

2a 
 
 

2a  
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2a 
 
 
 

2b 
 
 
2b 
 

2b 
 
 
2a 
 
 
2a 
 
  

2b 
 
 
2b 
 
2b

 
 
 
2b 

STUDENT LEARNING OUTCOMES (2A) OR MEASURES FOR ENVIRONMENTS  
SUPPORTING STUDENT LEARNING (2B)

INSTITUTIONAL NEEDSFOCAL AREA 2a or 2b POSSIBLE INITIATIVES

Appendix E.  |  QEP Subcommittee Findings
         QEP Within Bounds Subcommittee Recommendations
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Increase number of students enrolled in study 
abroad from diverse socio-economic, academic, 
racial, and ethnic backgrounds.

Students will be able to identify and describe  
components of other wordviews and cultural  
perspectives; recognize and demonstrate  
respectful interactions with other cultures;  
apply global and cultural knowledge in practical, 
everday situations

Expand professional development opportunities  
to train faculty/staff on the development of  
global/cultural competency and skills to be  
applied to course redesign, service learning,  
and global civic engagement.  
 
 
 
Students will be able to: articulate their obligations 
to society in local, national and global framework; 
apply culturally appropriate analysis and interact 
effectively with population(s) different from their 
own; synthesize connections from outside of the  
formal classroom to deepen understanding of 
global challenges/world issues and the need for 
responsible global citizenship.

To expand access to global 
opportunities

To provide earlier opportunities  
for broader and deeper global 
and cultural understanding  
 
 

 
To elevate the value of global 
service, engagement, and 
cultural competency as part of 
faculty and staff contributions 
to university’s mission 
 
 
 

To further integrate Pro  
Humanitate as a core element 
of global programming

Access 
 
 
 
 

Academic &  
Developmental

 

Faculty and Staff

 
 
 
 

Service

Provide additional need-based scholarships for study abroad and international service activities

Create pathways for STEM students to access global experiences (ex. targeted programs) 
 
 
 
Design and implement a first-year abroad program that will have a significant service component and place student  
development and learning into global context; 

Provide programming for faculty/staff on global/cultural compentency skills 

 
Create incentive and reward structure for faculty/staff to develop, lead, and partcipate in study abroad, service  
learning programs 
 
 
 
 
Develop a summer service learning course/program with an emphasis on global health 

2b 
 
2b  
 
 
 
2a 
 
 

2b 
 
 
 
 
 
 
2a

STUDENT LEARNING OUTCOMES (2A) OR MEASURES  
FOR ENVIRONMENTS SUPPORTING STUDENT LEARNING (2B)

INSTITUTIONAL NEEDSFOCAL AREA 2a or 2b POSSIBLE INITIATIVES
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Appendix F.  |  Assessment Committee  
                         Membership

Jose Villiaba, Associate Dean, Wake Forest College 
Catherine Ross, Director, Teaching and Learning Center 
Matthew Clifford, Director, Residence Life and  
   Housing Projects 
Phil Handwerk, Director, Institutional Research 
Laura Aull, Assistant Professor, English 
Nelson Brunsting, Director, Global Outreach and Research 
Michelle Klosterman, Director, Academic Development  
   and Assessment 

Appendix G.  |  QEP Global Campus  
                          Community Initiatives

GLOBAL AWAKENINGS ADVISORY BOARD 
For the first year study abroad experience, representation  
will come from each of the following areas:

Chair, Director of Global Abroad Programs (David Taylor) 
Center for Global Programs and Studies (Jessica Francis) 
Innovative Study Away Academic Council (TBD)   
Campus Life and Residence Life and Housing  
    (Donna McGalliard) 
Admissions Office (Martha Allman) 
QEP Steering Committee (Carole Gibson) 
Study Abroad Committee (David Finn) 
Dean’s Office of Academic Advising (Christy Buchanan) 
ZSR Library (Kyle Denlinger) 
Undergraduate student (James Llewellyn) 

GLOBAL VILLAGES ADVISORY BOARD 
For the living and learning community, representation will  
come from each of the following areas:

Chair, Director of Global Campus Programs 
    (Leigh Stanfield) 
Center for Global Programs and Studies  
    (Sandra McMullen) 
Campus Life and Residence Life and Housing  
    (Adam Bernot) 
Office of the Dean of the College and QEP Steering  
    Committee (Jose Villalba) 
ODI and LDP Representative (Angela Mazaris) 
Faculty Representative from among Faculty Fellows  
    (Alessandra Beasley Von-Burg) 
Student Representative (Lauren Formica, TA for  
    Global Village Theme House) 
Student Representative (Mishaan “Mish” Uttamchandani)  
ZSR Representative (Hu Womack) 
Pro Humanitate Institute (Fahim Gulamali)
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ARRIVE@WAKE ADVISORY BOARD 
For the cultural transition programming, representation  
will come from each of the following areas:

Chair, Coordinator of CCE and ELSE (Andrew Smith) 
Center for Global Programs and Studies (Carrie O’Brien  
    and Le’Ron Byrd) 
QEP Steering Committee and Business School  
    (Amy Wallis) 
ODI and LIAISE (Paige Meltzer) 
The Writing Program (Zak Lancaster) 
Admissions Representative (Niki McInteer) 
Residence Life and Housing (Matt Clifford) 
International Student Representative (Wenjin “Wendy” Wu) 
ZSR Library (Joy Gambill)

(Note: After first year of implementation, representatives  
from the Graduate and Professional Schools will join this 
Advisory Board to consider implementation of comparable 
programming within their schools.)

GLOBAL LAUREATES ACADEMY ADVISORY BOARD 
For the global honors program, representation will come from 
each of the following areas:

Chair, Director of Academic Development and Assessment  
    (Michelle Klosterman) 
Campus Life and PHI (Mary Gerardy) 
Office of the Dean of the College and Faculty  
    Representative (Tony Marsh) 
Center for Global Programs and Studies (Kim Snipes) 
QEP Steering Committee and ZSR Library (Lauren Corbett) 
Undergraduate Student (TBD) 
Professional Development Center (John Champlin) 
ODI (Shayla Herndon-Edmunds)

(Note: After first year of implementation, representatives  
from the Graduate and Professional Schools will join this 
Advisory Board to consider implementation of comparable 
programming within their schools.)
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Total
Budget

Total
Budget

Total
Budget

Total
Budget In-Kind  In-Kind  In-Kind  In-Kind

REVENUE

Global Affairs Allocation

EXPENSES

Personnel

Writing Faculty ELL specialist (new FTE)

GPS Staff (% of Salary) 

Director of CCE and ELSE (20%)

Program Coordinator (35%)

ISS Advisor (20%)

Program Assistants (2 students) 

Fringe Benefits 

Operating Costs

Materials & Supplies 

Marketing & Recruitment 

Travel

Events & Entertainment 
(year-long programming)

Physical Space & Furnishings

Technology

Faculty and Staff

Faculty Development

Guest Speakers/Symposium

Total Expenses

in kind from 
existing ISS Staff

in kind from A&W 
program budget

 
in kind from A&W 
program budget

in kind from A&W 
program budget

 

for new FTE

for new FTE
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$55,000.00

$31,000.00

 
$3,200.00 

$24,424.00 

$6,000.00 

$3,000.00 

$2,000.00

$4,000.00

 
$3,000.00

$600.00

$3,000.00

$1,000.00

$136,224.00

Year 0
2015-2016

 QEP
Allocation

Notes Year 1
2016-2017

 QEP
Allocation  Total Budget In-Kind
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$15,300.00

 

 

$4,345.20

 

 

 

$19,645.20

$881,130.00 
 

 

$35,700.00

$25,000.00 

$17,238.80

$653,535.00 
 

$60,000.00

$6,000.00

$15,000.00

$6,000.00

$10,000.00

$1,600.00

$1,000.00

$44,056.00 

$2,000.00

$4,000.00

$881,130.30

$881,130.00 
 

$15,300.00

 

$35,700.00

$25,000.00 

$21,584.00

$653,535.00 
 

$60,000.00

$6,000.00

$15,000.00

$6,000.00

$10,000.00

$1,600.00

$1,000.00

$44,056.50 

$2,000.00

$4,000.00

$900,775.50

$905,595.00 
 

 

$36,414.00

$25,500.00 

$17,583.58

$673,140.00 
 

$60,000.00

$6,500.00

$20,000.00

$6,000.00

$6,000.00

$1,700.00

$1,000.00

$45,279.75 

$2,000.00

$4,000.00

$905,117.33

$905,595.00 
 

$15,606.00

 

$36,414.00

$25,500.00 

$22,015.68

$673,140.00 
 

$60,000.00

$6,500.00

$20,000.00

$6,000.00

$6,000.00

$1,700.00

$1,000.00

$45,279.75 

$2,000.00

$4,000.00

$925,155.43

$930,765.00 
 

 

$37,142.28

$26,010.00 

$17,935.25

$693,330.00 
 

$60,000.00

$7,000.00

$23,000.00

$6,000.00

$5,000.00

$1,800.00

$1,000.00

$46,538.25 

$2,000.00

$4,000.00

$930,755.78

$930,765.00 
 

$15,918.12

 

$37,142.28

$26,010.00 

$22,455.99

$693,330.00 
 

$60,000.00

$7,000.00

$23,000.00

$6,000.00

$5,000.00

$1,800.00

$1,000.00

$46,538.25 

$2,000.00

$4,000.00

$951,194.64

$956,655.00 
 

 

$37,885.13

$26,530.20 

$18,293.95

$714,135.00 
 

$60,000.00

$7,000.00

$25,000.00

$6,000.00

$4,500.00

$1,900.00

$1,000.00

$47,832.75 

$2,000.00

$4,000.00

$956,577.03

$956,655.00 
 

$16,236.48

 

$37,885.13

$26,530.20 

$22,905.11

$714,135.00 
 

$60,000.00

$7,500.00

$25,000.00

$6,000.00

$4,500.00

$1,900.00

$1,000.00

$47,832.75 

$2,000.00

$4,000.00

$977,424.67

 
 

$16,236.48

 

 

$4,611.16

 
 

 

$20,847.64

 
 

$15,918.12

 

 

$4,520.75

 
 

 

$20,438.87

 
 

$15,606.00

 

 

$4,432.10

 
 

 

$20,038.10

Year 2
2017-2018

 QEP
Allocation

Year 3
2018-2019

 QEP
Allocation

Year 4
2019-2020

 QEP
Allocation

Year 5
2020-2021

 QEP
Allocation

Total
Budget

Total
Budget

Total
Budget

Total
Budget In-Kind  In-Kind  In-Kind  In-Kind

REVENUE

Global Affairs Allocation

Tuition & Housing 
 

EXPENSES

Personnel

GPS Staff (% of Salary)

Global Abroad Programs Director (20%)

Global Abroad Programs Associate 
Director (35%)

Program Coordinator (100%)

International Programs Assistant 
(in Denmark)

Fringe

Operating Costs

Academic & Support Fees 
 

Scholarships

Materials & Supplies

Marketing & Recruitment

Travel

Events & Entertainment

Physical Space & Furnishings

Technology

University tax (5% of tuition  
and housing)

Faculty and Staff

Faculty and Staff Development

Guest Speakers

Total Expenses

increase in tuition 
and 1.5% increase 
in housing

 

new FTE

new PT position 

tuition and  
Housing to partner 
institution

 
 

$15,000.00

 

 

$4,260.00

 
 

 

$19,260.00

$0.00

$88,000.00

 
 

 

$35,000.00

 

$9,940.00

 
 

$5,000.00

$20,000.00

$8,000.00

$1,000.00

$5,000.00

$2,000.00

 

$2,000.00

$87,940.00

$88,000.00

$0.00 
 

$15,000.00

 

$35,000.00

 

$14,200.00

$0.00 
 

$0.00

$5,000.00

$20,000.00

$8,000.00

$1,000.00

$5,000.00

$2,000.00

 

$2,000.00

$0.00

$107,200.00

Year 0
2015-2016

 QEP
Allocation

Notes Year 1
2016-2017

 QEP
Allocation  Total Budget In-Kind
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$22,440.00 

$6,372.96

$5,406.00 

$34,218.96

$22,888.80 

$6,500.42

$5,514.12 

$34,903.34

$23,346.58 

$6,630.43

$5,624.40 

$35,601.41

$23,813.51 

$6,763.04

$5,736.89 

$36,313.43

$72,000.00

 

$32,640.00

$9,269.76

 

$5,000.00

$3,000.00

$1,500.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$72,209.76

$73,000.00

 

$33,292.80

$9,455.16

 

$6,000.00

$1,500.00

$1,500.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$72,547.96

$74,000.00

 

$33,958.66

$9,644.26

 

$7,000.00

$1,500.00

$1,000.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$73,902.91

$76,000.00

 

$34,637.83

$9,837.14

 

$8,000.00

$1,500.00

$1,000.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$75,774.97

$72,000.00

$22,440.00

 

$32,640.00

$15,642.72

$5,406.00 

$5,000.00

$3,000.00

$1,500.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$106,428.72

$73,000.00

$22,888.80

 

$33,292.80

$15,955.57

$5,514.12 

$6,000.00

$1,500.00

$1,500.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$107,451.29

$74,000.00

$23,346.58

 

$33,958.66

$16,274.69

$5,624.40 

$7,000.00

$1,500.00

$1,000.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$109,504.33

$76,000.00

$23,813.51

 

$34,637.83

$16,600.18

$5,736.89 

$8,000.00

$1,500.00

$1,000.00

$12,000.00

$1,000.00

$1,300.00

$3,000.00

$1,000.00

$2,500.00

$112,088.41

Year 2
2017-2018

 QEP
Allocation

Year 3
2018-2019

 QEP
Allocation

Year 4
2019-2020

 QEP
Allocation

Year 5
2020-2021

 QEP
Allocation Total Budget  Total Budget  Total Budget  Total Budget In-Kind  In-Kind  In-Kind  In-Kind

REVENUE

Global Affairs Allocation

EXPENSES

Personnel

GPS Staff (% of Salary) 

Director of Global Campus Programs (20%)

International Student Services Advisor (20%)

Program Coordinator (100%)

Fringe

Resident Advisor for Global Village 

Operating Costs

Materials & Supplies

Marketing & Recruitment

Travel

Events & Entertainment

Physical Space & Furnishings

Technology

Faculty and Staff

Faculty Development

Guest Speakers

Faculty Incentives

Total Expenses

in kind from  
current staff

new FTE

in kind from  
current staff

for new FTE

for new FTE

$22,000.00 

$7,753.20

$5,300.00 

$2,000.00

$37,053.20

 

 

$0.00

$57,000.00

 

$32,000.00

$9,088.00

 

$2,000.00

$3,000.00

$1,112.00

$2,500.00

$3,000.00

$1,300.00

$3,000.00

$57,000.00

$57,000.00

$22,000.00

 

$32,000.00

$16,841.20

$5,300.00 

$2,000.00

$5,000.00

$1,112.00

$2,500.00

$3,000.00

$1,300.00

$3,000.00

$0.00

$0.00

$94,053.20

Year 0
2015-2016

 QEP
Allocation

Notes Year 1
2016-2017

 QEP
Allocation  Total Budget In-Kind
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Year 2
2017-2018

 QEP
Allocation

Year 3
2018-2019

 QEP
Allocation

Year 4
2019-2020

 QEP
Allocation

Year 5
2020-2021

 QEP
Allocation Total Budget  Total Budget  Total Budget  Total Budget In-Kind  In-Kind  In-Kind  In-Kind

 

$22,134.00 

$6,286.06

 

$600.00

$300.00

$29,320.06

 

$22,576.68 

$6,411.78

 

$600.00

$300.00

$29,888.46

 

$23,028.21 

$6,540.01

 

$600.00

$300.00

$30,468.23

 

$23,488.78 

$6,670.81

 

$600.00

$300.00

$31,059.59

$102,000.00

 

 

$33,813.00

$9,602.89

$2,000.00

$2,000.00

$1,500.00

$2,000.00 

$1,500.00

$1,500.00

$2,000.00

$5,000.00

$25,500.00

$15,500.00

$101,915.89

$104,000.00

 

 

$34,489.26

$9,794.95

$2,000.00

$2,000.00

$1,500.00

$3,000.00 

$1,500.00

$1,500.00

$2,000.00

$5,000.00

$26,000.00

$15,500.00

$104,284.21

$106,000.00

 

 

$35,179.05

$9,990.85

$2,000.00

$2,000.00

$1,500.00

$3,200.00 

$1,500.00

$1,500.00

$2,000.00

$5,000.00

$26,000.00

$16,000.00

$105,869.89

$109,000.00

 

 

$35,882.63

$10,190.67

$2,000.00

$2,000.00

$1,500.00

$3,500.00 

$1,500.00

$1,500.00

$2,000.00

$5,000.00

$27,000.00

$16,500.00

$108,573.29

$102,000.00

 

$22,134.00 

$33,813.00

$15,888.95

$2,000.00

$2,000.00

$1,500.00

$2,000.00 

$2,100.00

$1,800.00

$2,000.00

$5,000.00

$25,500.00

$15,500.00

$131,235.95

$104,000.00

 

$22,576.68 

$34,489.26

$16,206.73

$2,000.00

$2,000.00

$1,500.00

$3,000.00 

$2,100.00

$1,800.00

$2,000.00

$5,000.00

$26,000.00

$15,500.00

$134,172.67

$106,000.00

 

$23,028.21 

$35,179.05

$16,530.86

$2,000.00

$2,000.00

$1,500.00

$3,200.00 

$2,100.00

$1,800.00

$2,000.00

$5,000.00

$26,000.00

$16,000.00

$136,338.12

$109,000.00

 

$23,488.78 

$35,882.63

$16,861.48

$2,000.00

$2,000.00

$1,500.00

$3,500.00 

$2,100.00

$1,800.00

$2,000.00

$5,000.00

$27,000.00

$16,500.00

$139,632.88

REVENUE

Global Affairs Allocation

EXPENSES

Personnel

GPS Staff 

Director of Academic Development  
& Assessment (20%)

Director of Global Outreach & Research (5%)

Program Coordinator (100%)

Fringe Benefits

Operating Costs

Materials & Supplies

Marketing & Recruitment

Travel

Events & Entertainment  
(year-long programming)

Physical Space & Furnishings

Technology

Faculty and Staff

Faculty Development

Guest Speakers

Faculty Incentives

Staff Incentives

Total Expenses

in kind from  
current staff

 

new FTE

 

$21,700.00 

$6,162.80

 

$600.00

$300.00

$28,762.80

 

 

$33,150.00

$9,414.60

 

$42,564.60

$51,000.00

 

 

$33,150.00

$9,414.60

$2,000.00

$2,000.00

 

$3,000.00

$1,500.00

$51,064.60

$51,000.00

 

$21,700.00 

$33,150.00

$15,577.40

$2,000.00

$2,000.00

$0.00

$0.00 

$3,600.00

$1,800.00

$0.00

$0.00

$0.00

$0.00

$79,827.40

Year 0
2015-2016

 QEP
Allocation

Notes Year 1
2016-2017

 QEP
Allocation  Total Budget In-Kind



PROGRAM YEAR

Refine student learning 
outcomes; Identify potential 
indirect measures; Set  
performance metrics and  
annual targets; Refine rubric

Administer indirect assessment 
to students, faculty and staff to 
establish baseline; Pilot rubric 
on student samples from Fall 
2015 of A@W; Draft template 
for case study and project/ 
portfolio task descriptions

Begin A@W assessment 
process 

Analyze assessment data  
from A@W; Revise QEP rubric 
as needed 
 

 
 
 
 
 
 

Analyze A@W data and  
comparisons to non-participant 
rubric scores from core  
education competencies 

Collect data from all four  
initiatives; Apply rubric to  
GA and GV student work 
samples; Analyze asessment 
data from A@W 

Analyze GA and GV data and 
comparisons to non-participant 
rubric scores from core  
education competencies

Apply rubric to GLA projects/
portfolios; Analyze assessment 
data from GLA; Compare GLA 
direct measure scores to  
non-participants rubric  
scores from core education 
competencies.

Establish A@W advisory  
board; Draft faculty position 
description 
 

Pilot rubric on student  
samples from Fall 2015; 
Advisory board meetings begin; 
Market program to incoming 
international students 
 

Offer summer  
writing-intensive course 

Evaluate & revise summer  
writing intensive course;  
Initiate academic year  
programming 
 
 

Revise program elements 
based on pilot data; Market 
program to incoming  
international students 
 
 

Offer summer writing-intensive 
course (cohort 2) 
 
 

Begin academic year  
programming (cohort 2) 
 
 
 

Revise program elements 
based on assessment data; 
Market program to incoming 
international students

Offer summer writing intensive 
course (cohort 3)

Evaluate potential program 
locations; Research programs 
at other institutions; Establish 
GA advisory board 

Advisory board meetings begin 
 
 
 
 
 

 
 

Hire program coordinator; 
Begin marketing in  
collaboration with Admissions; 
Establish criteria for GA 
 
 

Submit to faculty for review 
and approval; Intitiate search 
for international programs 
assistant 
 
 

“Hire international program 
assistant; 
Orientation for cohort 1” 
 

Begin program cohort 1;  
Administer assessments 
 
 
 

Recruit participants for  
cohort 2 
 

Revise program criteria based 
on assessment data

Refine conceptual document; 
Benchmark living and learning 
communitities; Establish GV 
advisory board 

Advisory board meetings begin; 
Evaluate theme house model 
Establish criteria for GV 
 
 
 

 
 

Hire program coordinator; 
Begin developing program  
elements; Finalize GV  
curriculum; Identify faculty for 
GV core course 
 

Market living & learning  
community to target audience; 
Select community members 
 
 
 

Program planning 
 
 
 
 
 

Conduct program  
(w/assessments) 
 
 
 
 
 
Recruit students for Cohort 
2; Select and train Program 
Assistant(s) 
 
 
Revise program criteria based 
on pilot data

Fall 2015 
 
 
 

Spring 2016 
 
 
 
 
 

Summer 2016 
 

Fall 2016 
 
 
 
 
 

Spring 2017 
 
 
 
 
 

Summer 2017 
 
 

 
Fall 2017 
 
 
 
 

Spring 2018 

 

 

Summer 2018

Identify members for initiative 
advisory boards; Initiate search 
for administrative support; 
Develop program evaluation 
and assessment schedule

Publish and Submit QEP;  
Convene advisory boards 
 
 
 
 

Initiate search for graduate  
research assistant; Initiate 
search for program coordinators

Bi-annual advisory board  
meetings; Hire initiative  
coordinators; Hire graduate 
student assistant 

Bi-annual advisory  
board meetings 
 
 
 
 

Prepare PY1 report;  
Prepare QEP budget report 
 
 

Bi-annual advisory  
board meetings 
 
 
 

Bi-annual advisory  
board meetings 
 

Prepare PY2 report; QEP  
budget report

Update/revise Global Wake  
Forest website; Develop  
materials for Global launch 
event; copy edit and format  
QEP documents

Update/revise Global WFU 
website; Print and design ma-
terials for Global launch event; 
Prepare for SACSCOC site 
visit; Market A@W to incoming 
international freshmen 

 
 

Coordinate with admissions  
to market A@W and GA; 
Coordinate with Campus Life to 
market GV and GLA;  
Coordinate with Professional 
Development Center to market 
GLA for faculty/staff

Market GLA 
 
 
 
 
 

Market GA and GV programs 
 
 

 
 
 
 
 
 

Submit news reports and  
updates on A@W, GA, GV  
and GLA

Establish GLA advisory board 
 
 
 

Advisory board meetings begin 
 
 
 
 
 

Identify existing training  
and courses 

Target potential workshop and 
instructors; Outline faculty 
development needs; Establish 
criteria for GLA (faculty/staff 

Recuit participants for cohort 1

Begin GLA cohort 1; Host first 
program orientation; Establish 
advisory board for GLA for 
Graduate and Professional 
Schools 

Launch 2 new faculty/staff 
training workshops

 
 
Revise program criteria based 
on assessment data

PYO (2015-2016) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 PY1 (2016-2017) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PY2 (2017-2018)

SEMESTER ARRIVE@WAKE GLOBAL 
AWAKENINGS

GLOBAL 
VILLAGES

GLOBAL LAUREATES 
ACADEMY

ASSESSMENT ADMINISTRATION CER/MARKETING

Appendix I.  |  QEP Expanded Timeline  |  2015-2018
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PROGRAM YEAR

Collect assessment data from 
all four initiatives 
 
 

Analyze GV and GA data and 
comparisons to non-participant 
rubric scores from core  
education competencies 
 
Analyze assessemnt data from 
GA and GV; Compare GLA direct 
measure scores to non-partic-
ipants rubric scores from core 
education competencies 

Collect and analyze  
assessment data for all  
four initiatives 
 
 
 

Analyze GA and GV data and 
comparisons to non-participant 
rubric scores from core  
education competencies 
 
Analyze assessemnt data from 
GA and GV; Compare GLA direct 
measure scores to non- 
participants rubric scores from 
core education competencies 

Collect and analyze  
assessment data for all  
four initiatives 
 
 

Analyze GA and GV data and 
comparisons to non-participant 
rubric scores from core  
education competencies

Analyze assessemnt data  
from GA and GV; Compare GLA 
direct measure scores to  
non-participants rubric  
scores from core education 
competencies

Initiate academic year  
programming (cohort 3); 
Establish A@W advisory board 
for Graduate & Professional 
Schools

Revise program elements 
based on assessment  
dataMarket program to  
incoming international students 
 
Offer summer writing-intensive 
course (cohort 4) 
 
 
 

Initiate academic year  
programming (cohort 4); 
Finalize program design and 
instruction for Grad & Prof 
Schools A@W 
 

Revise program elements 
based on assessment data; 
Market program to incoming 
international students 
 
Offer summer writing-intensive 
course (cohort 5); Program 
planning for Grad & Prof 
Schools A@W

 
 
Conduct A@W Cohort 5;  
Begin A@W for Graduate &  
Professional Schools (cohort 1) 
 
 
 

Revise program elements 
based on assessment data; 
Market program to incoming 
international students

Offer summer writing-intensive 
course

Begin cohort 2 
 
 
 

Recruit participants for  
cohort 3 
 
 
 
 

Revise program criteria based 
on assessment data 

Being cohort 3 
 
 
 
 
 

Recruit participants for  
cohort 4 
 
 
 
Revise program criteria based 
on assessment data 
 

 
 
 
 
 
 
 
 

Recruit participants for  
cohort 5 
 

Revise program criteria based 
on assessment data

Begin Global Villages Cohort 
2; Identify future faculty for GV 
core course 
 

Refine parameters for GV 
Ambassadors 
 
 
 
 

Revise program criteria based 
on assessment data 

Conduct Cohort 3; Train GV 
Ambassadors & implement 
outreach program 
 
 
 

Host GV community building 
event for campus community 
 
 
 
Revise program criteria based 
on assessment data 
 

 
 
Conduct Cohort 4; Train new  
GV Ambassadors 
 
 
 
 

 
 
 

Revise program criteria based 
on assessment data

Fall 2018 
 
 
 

Spring 2019 
 
 
 
 
Summer 2019 
 

 
 
 
Fall 2019 
 
 
 
 
 

Spring 2020 
 
 
 
 
Summer 2020 
 

 
 
 
Fall 2020 
 
 
 
 
 

Spring 2021 

 

 

Summer 2021

Bi-annual advisory board 
meetings 
 
 

Bi-annual advisory board 
meetings 
 

Prepare PY3 report; QEP  
budget report 
 
 
 

Bi-annual advisory board 
meetings 
 
 
 
 

Bi-annual advisory board 
meetings 
 
 
 
Prepare PY4 report; QEP  
budget report 
 
 

Bi-annual advisory board 
meetings 
 
 
 

Bi-annual advisory board  
meetings; Prepare QEP  
impact report

Submit QEP 5-year impact 
report; QEP budget report

 
 
 
 

Submit news reports and  
updates on A@W, GA, GV  
and GLA 

 
 
 
 
 

 
 
 
 
 
 

Submit news reports and  
updates on A@W, GA, GV  
and GLA 
 
 

 
 
 
 

 
 
 
 
 
 
Submit news reports and  
updates on A@W, GA, GV  
and GLA

GLA cohort 2; Launch 2  
new faculty/staff training  
workshops; Host 2nd  
program orientation 

Launch 2 new faclty/staff 
training workshops 
 
 
 
 

 
 

GLA cohort 3; Launch 2  
new faculty/staff training  
workshops; Host 3rd program 
orientation; Begin GSA for 
Graduate and Professional 
Schools 

Host first graduation  
ceremony 
 
 
 
 

 
 
 
 
GLA cohort 4; GLA for  
Graduate and Professional 
Schools cohort 2; Host 4th 
program orientation 
 

Host 2nd graduation ceremony

PY3 (2018-2019) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 PY4 (2019-2020) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PY5 (2020-2021)

SEMESTER ARRIVE@WAKE GLOBAL 
AWAKENINGS

GLOBAL 
VILLAGES

GLOBAL LAUREATES 
ACADEMY

ASSESSMENT ADMINISTRATION CER/MARKETING
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15 25 35 45 45

ANNUAL TARGETS

ANNUAL TARGETS

PY1  PY2  PY3  PY4  PY5

PY1  PY2  PY3  PY4  PY5

satisfaction with  
the structure and 
implementation of 
A&W program

Increased # students 
enrolled in A@W program 
 
Satisfaction with A@W 
program elements and 
implementation 
 
STUDENT LEARNING 
OUTCOMES

SLO2. Explain how their  
own perspectives and  
experiences influence  
their understanding of  
other cultures 
 
 
 
 
 

SLO4. Negotiate  
intercultural interactions  
using appropriate  
verbal and nonverbal  
communication skills.

# students enrolled 
 
 
term frequecy, content, and thematic analysis 
 

PERFORMANCE CRITERIA 

Within-group: Effect size of GA students’ mean difference  
between pre-/post-rubric scores. Between-groups: Effect size 
of GA students’ mean difference between pre-/post-rubric 
scores compared with non-GA WFU freshmen pre-/ 
post-rubric score mean difference. 

Within-group: Effect size between pre-and-post surveys of GA 
participants. Between-groups: Effect size of GA students’ pre-/
post-survey mean difference in comparison with pre/post of  
non-GA WFU freshmen students’ pre-/post-surveys. 

Within-group: Effect size of GA students’ mean difference 
between pre-/post-rubric scores. Between-groups: Effect size  
of GA students’ mean difference between pre-/post-rubric 
scores compared with non-GA WFU freshmen pre-/ 
post-rubric score mean difference. 

Within-group: Effect size between pre-and-post surveys of 
GA participants. Between-groups: Effect size of GA students’ 
pre-/post-survey mean difference in comparison with pre/post 
of non-GA WFU freshmen students’ pre-/post-surveys. 

Arrive@Wake Program  
Coordinator; Director  
of Global Outreach &  
Research; Graduate  
Research Assistant

 

RESPONSIBLE 
AGENT

Arrive@Wake Program  
Coordinator; Director  
of Global Outreach &  
Research; Graduate  
Research Assistant

QEP Administrator; Director of  
Academic Development &  
Assessment; ISS Director; 
A@W Advisory Board 
 
 
 
 
RECIPIENT(S) 
OF RESULTS

QEP Administrator; Director of  
Academic Development &  
Assessment; ISS Director; 
A@W Advisory Board

annually 
PY 2-5 
 
annually 
PY2-5 
 
 
SCHEDULE 
 
 

post program PY 1; pre 
and post program 
PY 2-5 
 
 

post program PY 1; pre 
and post program 
PY 2-5 

post program PY 1; pre 
and post program 
PY 2-5 
 
 
 
post program PY 1; pre 
and post program 
PY 2-5

Descriptive Statistics 
 
 
Post survey 
 
 
 
METHOD 

Student work sample: 
Case Study Analysis 
evaluated by QEP rubric 
(Intercultural Inquiry) 
 
 
Global Perspectives 
Inventory  
(Intercultural Affect) 
 
 
Student work sample: 
Case Study Analysis 
evaluated by QEP 
rubric (Intercultural  
Communication) 
 
Global Perspectives  
Inventory  
(Knowledge &  
Social Interactions)

METHOD PERFORMANCE CRITERIA SCHEDULE RESPONSIBLE 
AGENT

RECIPIENT(S) 
OF RESULTS

PROGRAM 
OUTCOMES
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ANNUAL TARGETS

ANNUAL TARGETS

PY1  PY2  PY3  PY4  PY5

PY1  PY2  PY3  PY4  PY5

satisfaction with  
the structure and 
implementation of 
A&W program

Increased interest in GA 
program 
 
Increased # o first-year  
students enrolled in GA 
program 
 
Satisfaction with GA  
program elements and  
implementation

STUDENT LEARNING 
OUTCOMES

SLO1. Interpret global 
events, values, and 
practices from multiple 
cultural perspectives 
 
 
 
 
 
 
 
SLO2. Explain how their 
own perspectives and 
experiences influnence 
their understanding of 
other cultures.

# of applicants 
 
 
# students enrolled 
 
 
 
term frequency, content, and 
thematic analysis 

PERFORMANCE CRITERIA 

Within-group: Effect size of GA students’ mean difference  
between pre-/post-rubric scores. Between-groups: Effect size 
of GA students’ mean difference between pre-/post-rubric 
scores compared with non-GA WFU freshmen pre-/ 
post-rubric score mean difference. 

Within-group: Effect size between pre-and-post surveys of GA 
participants. Between-groups: Effect size of GA students’ pre-/
post-survey mean difference in comparison with pre/post of  
non-GA WFU freshmen students’ pre-/post-surveys. 

Within-group: Effect size of GA students’ mean difference 
between pre-/post-rubric scores. Between-groups: Effect size  
of GA students’ mean difference between pre-/post-rubric 
scores compared with non-GA WFU freshmen pre-/ 
post-rubric score mean difference. 

Within-group: Effect size between pre-and-post surveys of 
GA participants. Between-groups: Effect size of GA students’ 
pre-/post-survey mean difference in comparison with pre/post 
of non-GA WFU freshmen students’ pre-/post-surveys. 

Global AWAKEnings Program 
Coordinator; Director of 
Global Outreach & Research; 
Graduate Research Assistant

 
 

RESPONSIBLE 
AGENT

Global AWAKEnings Program 
Coordinator; Director of 
Global Outreach & Research; 
Graduate Research Assistant

QEP Administrator; Director of  
Academic Development &  
Assessment; Director of Study 
Abroad; Global Awakenings  
Advisory Board 
 
 
 

 
RECIPIENT(S) 
OF RESULTS

QEP Administrator; Director of  
Academic Development &  
Assessment; Director of Study 
Abroad; Global Awakenings  
Advisory Board

annually 
PY 2-5 
 
annually 
PY2-5 
 
 
post program 
PY2-5 
 
 
SCHEDULE 
 
 

post program PY 1; pre 
and post program 
PY 2-5 
 
 

post program PY 1; pre 
and post program 
PY 2-5 
 

post program PY 1; pre 
and post program 
PY 2-5 
 
 
 
post program PY 1; pre 
and post program 
PY 2-5

Descriptive Statistics 
 
 
Descriptive Statistics 
 
 
 
Post Survey

 
 
METHOD 

Student work sample: 
Case Study Analysis 
evaluated by QEP rubric 
(Intercultural Inquiry) 
 
 
Global Perspectives 
Inventory (Knowing 
 
 
 
Student work sample: 
Case Study Analysis 
evaluated by QEP  
rubric (Self Awareness) 
 
 
Global Perspectives 
Inventory  
(Intercultural Affect)

METHOD PERFORMANCE CRITERIA SCHEDULE RESPONSIBLE 
AGENT

RECIPIENT(S) 
OF RESULTS

PROGRAM 
OUTCOMES
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Global Villages Program Coordinator; 
Director of Global Outreach & Research; 
Graduate Research Assistant

RESPONSIBLE AGENT

Global AWAKEnings Program Coordinator;  
Director of Global Outreach & Research; 
Graduate Research Assistant

QEP Administrator; Director of  
Academic Development &  
Assessment; Director of Global 
Campus Programs; Global Villages 
Advisory Board 
 
 
 
RECIPIENT(S) OF RESULTS

QEP Administrator; Director of  
Academic Development &  
Assessment; Director of Global 
Campus Programs; Global Villages 
Advisory Board

annually PY 2-5 
 
annually PY2-5 
 
 
post program PY2-5 
 
 
SCHEDULE 
 
pre and post program 
PY 2-5 
 
 
 
 
 

pre and post program 
PY 2-5 
 
 
 

pre and post program 
PY 2-5 
 
 
 
 

pre and post program 
PY 2-5 
 
 
 
 
pre and post program 
PY 2-5 
 
 
 
 
 
pre and post program 
PY 2-5
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ANNUAL TARGETS

ANNUAL TARGETS

PY1     PY2     PY3     PY4     PY5

PY1     PY2     PY3     PY4     PY5

SCHEDULE RESPONSIBLE AGENT RECIPIENT(S) OF RESULTS

satisfaction with the structure  
and implementation of  
GV program
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Increased interest in GV program 
 
Increased # students enrolled  
in GV program 
 
Satisfaction with GV program  
elements and implementation

STUDENT LEARNING OUTCOMES

SLO1. Interpret global events, values,  

and practices from multiple cultural 

perspectives. 

 

 

 

 

 

 

SLO3. Collaborate across diverse 

cultures and settings to address 

complex global challenges 

 

 

 

 

 

SLO5. Formulate solutions to global  

challenges through informed  

decision-making and reflection.

# of applicants 
 
 
# students enrolled 
 
term frequency, content, and 
thematic analysis

PERFORMANCE CRITERIA

Within-group: Effect size of GV students’ mean 

difference between pre-/post-rubric scores. 
Between-groups: Effect size of GV students’ 
mean difference between pre-/post-rubric scores 
compared with non-GV WFU upperclassmen pre-/ 
post-rubric score mean difference. 

Within-group: Effect size between pre-and-post 
surveys of GV participants. Between-groups: 
Effect size of GV students’ pre-/post-survey mean 
difference in comparison with pre/post of non-GV 
WFU freshmen students’ pre-/post-surveys. 

Within-group: Effect size of GV students’ mean 
difference between pre-/post-rubric scores. 
Between-groups: Effect size of GV students’ 
mean difference between pre-/post-rubric scores 
compared with non-GV WFU upperclassmen pre-/ 
post-rubric score mean difference. 

Within-group: Effect size between pre-and-post 
surveys of GV participants. Between-groups: 
Effect size of GV students’ pre-/post-survey mean 
difference in comparison with pre/post of non-GV 
WFU freshmen students’ pre-/post-surveys. 

Within-group: Effect size of GV students’ mean 
difference between pre-/post-rubric scores. 
Between-groups: Effect size of GV students’ 
mean difference between pre-/post-rubric scores 
compared with non-GV WFU upperclassmen pre-/ 
post-rubric score mean difference. 

Within-group: Pre-post levels maintain.  
Between-groups: small effect size (d >=.15) of 
pre/post survey difference of GV students in  
comparison with pre/post of non-GV students’  
pre/post for PY2-5 

Descriptive Statistics 
 
Descriptive Statistics 
 
 
Post Survey

 
METHOD 
 
Student work sample: Case 
Study Analysis evaluated by QEP 
rubric (Intercultural Inquiry)

 
 
Global Perspectives Inventory 
(Knowing) 
 
 
 
 
Student work sample: Case 
Study Analysis evaluated by QEP 
rubric (Community Interaction 
 
 
 
 
Global Perspectives Inventory 
(Social Interactions) 
 
 
 
 
Student work sample: Case 
Study Analysis evaluated by QEP 
rubric (Global Responsibility 
 
 
 
 
Global Perspectives Inventory 
(Social Responsibility)

METHOD PERFORMANCE CRITERIAPROGRAM OUTCOMES



annually PY 2-5 
 
 
annually PY3-5 
 
 
post program PY2-5 
 
 
SCHEDULE 
 
post program 
PY 3-5 
 
 
pre and post program 
PY 2-5 
 
 
 
 
post program 
PY 3-5 
 
pre and post program 
PY 2-5 
 
 
 
 
post program 
PY 3-5 
 
 
pre and post program 
PY 2-5 
 
 
 
 
post program 
PY 3-5 
 
 
pre and post program 
PY 2-5 
 
 
 
 
post program 
PY 3-5 
 
pre and post program 
PY 2-5

Global Laureates Academy  
Coordinator; Director of Global 
Outreach & Research; Graduate 
Research Assistant 
 
 
 
 

RESPONSIBLE AGENT

Global Laureates Academy 
Program Coordinator; Director 
of Global Outreach & Research; 
Graduate Research Assistant

QEP Administrator; Director of Acadmic  
Development & Assessment; Global  
Laureates Academy Advisory Board 
 
 
 
 

RECIPIENT(S) OF RESULTS

QEP Administrator; Director of Acadmic  
Development & Assessment; Global  
Laureates Academy Advisory Board

-

-

20

-

30

10

40

25

50

35

ANNUAL TARGETS

ANNUAL TARGETS

PY1     PY2     PY3     PY4     PY5

PY1     PY2     PY3     PY4     PY5
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satisfaction with the structure  
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GLA program
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# students enrolled

# students graduating from GLA program 

term frequecy, content, and thematic analysis 

PERFORMANCE CRITERIA

Between-groups: Effect size of GLA students’ rubric score 
on final project/portfolio in comparison with non-GLA  

students’ rubric scores (from institutional assessment) 

Within-group: Effect size between pre-and-post surveys 

of GLA participants. Between-groups: Effect size of GLA 

students’ pre-/post-survey mean difference in comparison 

with pre/post of non-GLA WFU senior students’ pre-/

post-surveys.  
 
Between-groups: Effect size of GLA students’ rubric score 

on final project/portfolio in comparison with non-GLA  

students’ rubric scores (from institutional assessment) 

Within-group: Effect size between pre-and-post surveys 

of GLA participants. Between-groups: Effect size of GLA 

students’ pre-/post-survey mean difference in comparison 

with pre/post of non-GLA WFU senior students’ pre-/ 

post-surveys.  

Between-groups: Effect size of GLA students’ rubric score 

on final project/portfolio in comparison with non-GLA  

students’ rubric scores (from institutional assessment) 

 
Within-group: Effect size between pre-and-post surveys 

of GLA participants. Between-groups: Effect size of GLA 

students’ pre-/post-survey mean difference in comparison 

with pre/post of non-GLA WFU senior students’ pre-/ 

post-surveys.  
 
Between-groups: Effect size of GLA students’ rubric score 

on final project/portfolio in comparison with non-GLA  

students’ rubric scores (from institutional assessment) 

Within-group: Effect size between pre-and-post surveys 

of GLA participants. Between-groups: Effect size of GLA 

students’ pre-/post-survey mean difference in comparison 

with pre/post of non-GLA WFU senior students’ pre-/ 

post-surveys.  

Between-groups: Effect size of GLA students’ rubric score 

on final project/portfolio in comparison with non-GLA  

students’ rubric scores (from institutional assessment)

Within-group: Effect size between pre-and-post surveys 

of GLA participants.Between-groups: Effect size of GLA 

students’ pre-/post-survey meandifference in comparison 

with pre/post of non-GLA WFU senior students’ pre-/ 

post-surveys. 

Increased # students enrolled in GLA 
program 
 
Increased # of graduates from GLA 
program 
 
Satisfaction with GLA program elements 
and implementation

STUDENT LEARNING OUTCOMES

SLO1. Interpret global events, values,  

and practices from multiple cultural 

perspectives 

 

 

 

 

 

SLO2. Explain how their own perspective 

and experiences influence their  

understanding of other cultures. 

 

 

 

 

 

SLO3. Collaborate across diverse cultures 

and settings to address complex global 

challenges. 

 

 

 

 

 

SLO4. Negotiate intercultural interactions 

using appropriate verbal and nonverbal 

communication skills. 

 

 

 

 

 

SLO5. Formulate solutions to global  

challenges through informed  

decision-making and reflection.

Descriptive Statistics 
 
 
Descriptive Statistics 
 
 
Post Survey

 
METHOD 
 
Student work sample: Porfolio/
project evaluated by QEP rubric 
(Intercultural Inquiry)

Global Perspectives Inventory 
(Knowing) 
 
 

Student work sample: Porfolio/
project evaluated by QEP rubric 
(Self Awareness) 
 
Global Perspectives Inventory 
(Identity) 
 
 
 
 
Student work sample: Porfolio/
project evaluated by QEP rubric 
(Community Interaction)

Global Perspectives Inventory 
(Social Interactions) 
 
 
 
 
Student work sample: Porfolio/
project evaluated by QEP rubric 
(Intercultural Communication)

Global Perspectives Inventory 
(Knowledge & Social  
Interactions) 
 
 
 
Student work sample:  Porfolio/
project evaluated by QEP rubric 
(Global Responsibility)

Global Perspectives Inventory 
(Social Responsibility)

METHOD PERFORMANCE CRITERIAPROGRAM OUTCOMES
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Appendix J.  |  QEP Assessment Plan Matrices by Initiative  |  Global Laureates Academy (Faculty & Staff)

Increased faculty/staff participation  
in GLA

Increased # of faculty/staff earning  
GLA certificate

Satisfaction with GLA program elements 
and implementation

Inclusion of global competency  
development as perceived valued realm  
of the faculty/staff position

FACULTY LEARNING OUTCOMES

SLO1. Interpret global events, values,  
and practices from multiple cultural 
perspectives 
 
 
 
 
SLO2. Explain how their own perspective 
and experiences influence their  
understanding of other cultures. 
 
 
 
 
SLO3. Collaborate across diverse cultures 
and settings to address complex global 
challenges. 
 
 
 
 
SLO4. Negotiate intercultural interactions 
using appropriate verbal and nonverbal 
communication skills. 
 
 
 
 

SLO5. Formulate solutions to global  
challenges through informed  
decision-making and reflection.

# new faculty/staff enrolled 

# faculty/staff graduating from  
GLA program 
 
term frequecy, content, and 
thematic analysis

% of GLA participants’ supervisors  
noting value of GLA

 
PERFORMANCE CRITERIA

% GLA faculty/staff scoring  
above 3 on QEP rubric

 
Effect size between pre-and-post  
surveys of GLA participants. 

% GLA faculty/staff scoring  
above 3 on QEP rubric

 

Effect size between pre-and-post  
surveys of GLA participants.

% GLA faculty/staff scoring  
above 3 on QEP rubric

 

Effect size between pre-and-post  
surveys of GLA participants.

 % GLA faculty/staff scoring  
above 3 on QEP rubric

Effect size between pre-and-post  
surveys of GLA participants.

 
 
% GLA faculty/staff scoring  
above 3 on QEP rubric

Effect size between pre-and-post  
surveys of GLA participants.

Descriptive Statistics 

Descriptive Statistics 

Post survey 

Survey of supervisors 
 

METHOD

self-assessment of portfolio/
project using QEP rubric  
(Intercultural Inquiry)

Global Perspectives Inventory 
(Knowing) 
 
self-assessment of portfolio/
project using QEP rubric (Self- 
Awareness) 
 
Global Perspectives Inventory 
(Identity) 
 
self-assessment of portfolio/
project using QEP rubric  
(Community Interaction)

Global Perspectives Inventory 
(Social Interactions) 
 

self-assessment of portfolio/
project using QEP rubric

Global Perspectives Inventory 
(Knowledge & Social  
Interactions)

 
self-assessment of portfolio/
project using QEP rubric

Global Perspectives Inventory 
(Social Responsibility)

METHOD PERFORMANCE CRITERIAPROGRAM OUTCOMES

annually PY 2-5 
 
 
annually PY3-5 
 
 
post program PY2-5 
 
annually PY2-5 
 
 
 
SCHEDULE 
 
 
post program 
PY 3-5 
 
pre and post program 
PY 2-5 
 
post program 
PY 3-5 
 
 
pre and post program 
PY 2-5 
 
post program 
PY 3-5 
 
 
pre and post program 
PY 2-5 
 
post program 
PY 3-5 
 
pre and post program 
PY 2-5 
 
 
 
post program 
PY 3-5 
 
pre and post program 
PY 2-5

Global Laureates Academy Coordinator;  
Director of Global Outreach & Research;  
Graduate Research Assistant 
 
 
 
 
 
 
 
 

RESPONSIBLE AGENT 

Global Laureates Academy Coordinator;  
Director of Global Outreach & Research;  
Faculty and staff participants

QEP Administrator Director of 
Academic Development &  
Assessment; Global Laureates 
Academy Advisory Board 
 
 
 
 
 
 
 
 
RECIPIENT(S) OF RESULTS 

QEP Administrator Director of 
Academic Development &  
Assessment; Global Laureates 
Academy Advisory Board

-
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ANNUAL TARGETS

ANNUAL TARGETS

PY1     PY2     PY3     PY4     PY5
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SCHEDULE
RESPONSIBLE AGENT RECIPIENT(S) OF RESULTS

satisfaction with the structure and 
implementation of GLA program
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Appendix K.  |  QEP Rubric  |  Transcending Boundaries: Building a Global Campus Community

Demonstrates sophisticated understanding of the 
complexity of elements important to members of  
another culture in relation to its history, values, 
politics, communication styles, economy, or beliefs 
and practices. Asks complex questions about other 
cultures, seeks out and articulates answers to these 
questions that reflect multiple cultural perspectives.

Articulates insights into own cultural rules and biases 
(e.g., seeking complexity; aware of how her/his experi-
ences have shaped these rules, and how to recognize 
and respond to cultural biases, resulting in a shift in 
self-description.) Connects and extends knowledge 
(facts, theories, etc.) from one’s own academic study/
field/ discipline to the understanding of people, events, 
and/or processes from other cultures.

Meaningfully synthesizes connections among  
experiences outside of the formal classroom to deepen 
understanding of fields of study and to broaden own 
points of view.  Adapts and applies a deep understand-
ing of multiple worldviews, experiences, and power 
structures while initiating meaningful interaction with 
other cultures to address significant global problems.

Interprets intercultural experience from the perspectives 
of own and more than one worldview and demonstrates 
ability to act in a supportive manner that recognizes the 
feelings of another cultural group. Adapts and applies 
skills, abilities, theories, or methodologies gained 
through study in the liberal arts and sciences to social 
situations in order to solve difficult problems or explore 
complex issues in original ways for the betterment of 
our world.

Takes informed and responsible action to address ethical, 
social, and environmental challenges in global systems 
and evaluates the local and broader consequences 
of individual and collective interventions. Uses deep 
knowledge of the historic and contemporary role and 
differential effects of human organizations and actions 
on social systems to develop and advocate for informed, 
appropriate action to address complex social, economic, 
and political issues.

Demonstrates adequate understanding of the complexity 
of elements important to members of another culture 
in relation to its history, values, politics, communication 
styles, economy, or beliefs and practices. Asks deeper 
questions about other cultures and seeks out answers 
to these questions.

Recognizes new perspectives about  own cultural rules 
and biases (e.g., not looking for sameness; comfortable 
with the complexities that new perspectives offer.)  
Analyzes knowledge (facts, theories, etc.) from one’s 
own academic study/field/discipline to the understanding 
of people, events, and/or processes from other cultures.

Effectively selects and develops examples of life  
experiences, drawn from a variety of contexts to illuminate 
concepts/theories/frameworks of fields of study. Analyzes 
substantial connections between the worldviews, power 
structures, and experiences of multiple cultures historically  
or in contemporary contexts, incorporating respectful 
interactions with other cultures.

Recognizes intellectual and emotional dimensions of 
more than one worldview and sometimes uses more than 
one worldview in interactions. Adapts and applies skills, 
abilities, theories, or methodologies gained through study 
in the liberal arts and sciences to social sit+C10uations in 
order to solve problems or explore issues for the better-
ment of our world.

Analyzes the ethical, social, and environmental  
consequences of global systems and identifies a range 
of actions informed by one’s sense of personal and civic 
responsibility. Analyzes major elements of social systems, 
including their historic and contemporary interconnections 
and the differential effects of human organizations and 
actions, to address complex social, economic, and  
political issues.

INTERCULTURAL INQUIRY    |    Students will be able to interpret global events, values, and practices from multiple cultural perspectives.

SELF-AWARENESS    |    Students will be able explain how their own perspectives and experiences influence their understanding of other cultures.

4 2 13

Demonstrates partial understanding of the complexity 
of elements important to members of another culture 
in relation to its history, values, politics, communication 
styles, economy, or beliefs and practices. Asks simple 
or surface questions about other cultures.

Identifies own cultural rules and biases (e.g., with a 
strong preference for those rules shared with own 
cultural group and seeks the same in others.) Begins 
to connect knowledge (facts, theories, etc.) from one’s 
own academic study/field/ discipline to the understanding 
of people, events, and/or processes from other cultures. 

Compares life experiences and academic knowledge  
to infer differences, as well as similarities, and  
acknowledge perspectives other than one’s own.  
Explains and connects two or more cultures historically 
or in contemporary contexts with some acknowledge-
ment of power structures, demonstrating respectful 
interaction with varied cultures and worldviews.

Identifies components of other cultural perspectives 
but responds in all situations with own worldview. Uses 
skills, abilities, theories, or methodologies gained 
through study in the liberal arts and sciences to social 
situations to contribute to the understanding of social 
problems or issues for the betterment of our world.

Explains the ethical, social, and environmental  
consequences of local and national decisions on global 
systems. Examines the historical and contemporary 
roles, interconnections, and differential effects of human 
organizations and actions on social systems that result  
in social, economic, and political issues. 

Demonstrates surface understanding of the complexity 
of elements important to members of another culture in 
relation to its history, values, politics, communication  
styles, economy, or beliefs and practices. States  
minimal interest in learning more about other cultures.

Shows minimal awareness of own cultural rules and 
biases (even those shared with own cultural group(s)) 
(e.g., uncomfortable with identifying possible cultural 
differences with others.) Begins to identify knowledge 
(facts, theories, etc.) from one’s own academic study/
field/ discipline that is relevant to the understanding of 
people, events, and/or processes from other cultures.

Identifies connections between life experiences and 
those academic texts and ideas perceived as similar and 
related to own interests. Describes the experiences of 
others historically or in contemporary contexts primarily 
through one cultural perspective, demonstrating some 
openness to varied cultures and worldviews.

Views the experience of others but does so through own 
cultural worldview. Uses, in a basic way, skills, abilities, 
theories, or methodologies gained through study in the 
liberal arts and sciences to social situations for the  
betterment of our world.

Identifies basic ethical dimensions of some local  
or national decisions that have global impact. 
Identifies the basic factors that lead to social,  
economic, and political issues.  
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COMMUNITY INTERACTION    |    Students will be able to collaborate across diverse cultures and settings to address complex global challenges.
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INTERCULTURAL COMMUNICATION    |    Students will be able to negotiate intercultural interactions using appropriate verbal and nonverbal communication skills.
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GLOBAL RESPONSIBILITY    |    Students will be able to formulate solutions to global challenges through informed decision-making and reflection.
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